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ABSTRACT
The primary purpose of this study was to determine the causes 
of high school dropouts in Natchitoches and to provide information that 
would assist in the development of broader vocational programs. Specific 
objectives were:
1. To ascertain causes for students dropping out of school in 
grades 9 through 12.
2. To ascertain if the students were finding a solution to 
their needs through their high school curriculum.
3. To ascertain if the attitudes of the parents and/or guardian 
reflect on the attitudes and needs of the students.
4. To ascertain if teachers and administrators were displaying 
an interest in students who are potential dropouts.
5. To ascertain if the school would have more holding power if a 
greater selection of vocational or occupationally-oriented 
subjects were offered.
6. To ascertain the high school courses providing the most benefit 
to the dropouts in their present occupation.
7. To ascertain the association of IQ, academic achievement, and 
grade level attainment on the dropout problem.
8. To ascertain the association between the educational levels 
of parents and the dropouts as it relates to the dropout 
problem.
9. To ascertain the value of participation in extracurricular 
activities to the dropout problem.
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10. To ascertain the school's evaluation of reasons for students
dropping out of school and to determine if there was a relation­
ship between the reasons they give and those given by the 
dropouts.
The Descriptive Survey Method, with the Mail Questionnaire Tech­
nique, personal interviews with local school personnel, and the parish 
visiting teacher, was used in this study. The 470 respondents (271 boys 
and 199 girls) represented approximately 17 per cent of the total high 
school enrollment of Natchitoches Parish Schools.
Statistical procedures employed were frequency and percentage 
distributions. Processed data were organized into tabular form for 
presentation and interpretation.
The largest percentage of the dropouts (36.37) lived in the city, 
and 35.76 per cent lived in rural areas but not on a farm. Farm families 
had the lowest number of dropouts. Families with four children tended 
to have the highest percentage of dropouts.
A typical dropout was a boy 17 years old, in the 10th grade and 
a girl 17 years old in the 11th grade. He left school for many reasons, 
but the major ones were dislike for school experiences because the schools 
were not meeting his needs, economic situation of the home, and personal 
problems. He had average or above average intelligence, but did not 
participate in extracurricular activities. He had been enrolled in a 
general curriculum in school and lived with one or both of his parents 
who had an average monthly income of $250 or less. The dropout appeared 
to be socially adjusted. He was unhappy with his present job, but could 
not secure employment in his first choice of jobs due to lack of special 
training.
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The largest percentage of the girls listed "homemaker" as their 
occupation while the largest percentage of the boys listed "armed ser­
vices and laborer" as their major occupation. There were 50 different 




A continuing problem of school termination prior to high school 
graduation exists in Louisiana. This problem is not just a product 
of the twentieth century, but it has been in existence since the 
beginning of public education. Recent demands of employers for 
prospective employees who have completed high school and who possess 
skills for job entry have accented the problem. Latest estimates 
indicate that approximately 40 per cent of the boys and girls in the 
United States fail to complete requirements for graduation from 
secondary schools.
In Louisiana during the school year 1968 - 69, there were 
17,195 school dropouts. During this same period in Natchitoches 
Parish, 116 students left school before completing the 12th grade.
(18:3)
Only a few statistics describe and identify the dropout situa­
tion that is causing so much concern in the present society. The future 
labor force of the United States, those young people presently enrolled 
in secondary schools, is facing the greatest competition it has ever 
faced. The most desirable jobs in the future will demand educated, 
well-trained, and ambitious people. This is why young people who 
place little or no value on high school completion should be encouraged 
to think carefully before making a decision to leave school.
Contrary to some popular beliefs, dropouts are not exclusively 
from the working and low income families. In one study 30 per cent of 
the parents of dropouts were in professional occupations.
Several studies have pointed out that not only do the students of 
below average intelligence drop out, but also the largest percentage of 
dropouts is in the average or above average intelligence quotient range 
of 90 - 130. Thus many of the dropouts are capable of high school 
completion and even college graduation.
Seldom are the reasons for leaving school justified. Under­
achieving may result from a number of circumstances. Before appropriate 
reasons can be stated, all possible affecting stimuli must be considered. 
The two areas most commonly mentioned as having the most effect upon the 
student's rate of achieving are environment and personality.
First, the environment may be divided into more specific regions 
such as home, school, and community. Any one of the above can be in­
adequate to the student's needs, causing him not to achieve his maximum 
capacity. For example, the home, the nucleus of the pupil's environment, 
projects the effects of its surroundings as the student becomes older.
The atmosphere of the home has a great effect on molding and developing 
the personality of the pre-school child as he goes through school. The 
home atmosphere may be that of love and consideration or may be dominated 
by hostility and chaos. The parents may be of varied natures and atti­
tudes. They may be unimpressed with the value of education, busy with 
social affairs, or preoccupied with work. Possibly the parents them­
selves were high school dropouts. On the other hand, parents may over­
emphasize education, stressing grades that the student is incapable of 
producing. This does not mean that the home is always the source of
inadequacy, however, the home that provides understanding and harmonious 
relationships is less likely to yield a school dropout.
In addition to the home, the school must assume part of the
responsibility for helping the student to achieve at this maximum 
capacity. Once the child reaches school age, seven hours of each day 
are spent at school; this makes it vital that the school program be 
geared to fit the student's need. When the curriculum is not compatible 
to the pupil's needs, he may indicate lack of interest, little motiva­
tion, or poor achievement. The acceptance of a student by his peer 
group within the school also has an effect on him. One example is the 
social clubs in some high schools which have grown to become an all-too- 
important status symbol. In such instances of rejection by one's peers, 
frustration may cause belligerence and withdrawal.
Aside from the home and school, the community has a very definite
influence upon the student. Within a community of poverty-stricken people, 
surrounded by the uneducated and the unemployed, the student may feel 
a futility about staying in school. Usually communities having a large 
percentage of dropouts tend to perpetuate this problem. Since the 
dropout is more limited than the well-educated individual, he tends to 
stay in the same geographical area. Individuals with more education can 
and do move to places where the best opportunities are. Communities 
showing interest and concern for youth are adding a link to the chain 
of foundation for a healthier environment.
The personality is primarily made up of the attitude, intelligence 
and character of the pupil. Students need to have a healthy and positive 
attitude. A person can not achieve when he does not wish to do so. The 
amount of effort put forth is largely determined from his attitude. A
4
pessimistic, mental attitude defeats the student before he begins and 
results in failure. The responsibility of improving a student's atti­
tude generally falls upon the teacher. Unless the teacher has ample 
time and opportunity to work with the student, he may remain uninterested, 
bored and uninvolved.
Intelligence definitely is a deciding factor of personality.
A child having an IQ of less than ninety, or lower than the average 
educational ability, may have a problem of adjusting socially. The 
other students may be aware of his slow comprehension and feel that he 
has nothing to offer, thus leaving him emotionally insecure. In all 
probability he will seek the companionship of other students with the 
same intellectual ability. This type of student is obviously hindered 
from participating in any organization where admission is based upon 
grade criteria. Due to his academic frustration and limited social 
activities, this type of student may lose his initiative and drive.
Another trait to be considered in personality content is that 
of character. A child's character is formed chiefly from his environ­
mental surroundings and from various personalities with whom he comes 
in contact. Strengths and weaknesses of personality are influenced by 
other people and thus they determine how the student will react to 
environmental pressures. For example, a young person with many inner 
strengths will struggle to complete his education despite adverse 
circumstances. A person who has few inner strengths will react by 
withdrawing and seeking the path of least resistance when difficulties 
arise.
Statement of Problem
This study was undertaken to determine the most common reasons 
for students in Natchitoches Parish leaving school before graduation 
and to project a possible solution to this problem.
Present statistics indicate that 40 per cent of the students
entering the ninth grade in secondary schools of this nation will 
leave school before graduation. Natchitoches Parish ranked considerably 
below the national average with 17 per cent dropouts. Six hundred forty- 
five students left school in the parish from September 1, 1965 to 
May 30, 1969. Of these, 303 were white and 342 were Negro. Boys 
numbered 371 and girls 274.
A knowledge of the variables affecting school dropouts could 
provide the bases for developing materials and curricula to assist 
youth in making realistic plans. Tentative decisions made early in 
the life of an individual should allow him to make the most effective
use of the educational system in preparing for the attainment of his
objectives. A greater awareness of the reasons influencing students to 
leave school could assist the educational community in the development 
of a more favorable school environment, and in providing training 
needed to aid students in achieving their goals.
Purpose of the Study
The purpose of this study was to provide information which may 
be used in making adjustments in the secondary school program that will 
aid in a solution of the problem of students not completing the high 
school curriculum.
6
Definition of the Problem
This study was designed to accomplish the following major ob­
jectives :
1. To ascertain the causes for students dropping out of school 
in grades 9 through 12.
2. To ascertain if the students were finding a solution to
their needs through their high school curriculum.
3. To ascertain if the attitudes of the parents and/or guardian 
reflect on the attitudes and needs of the students.
4. To ascertain if teachers and administrators were displaying
an interest in students who are potential dropouts.
5. To ascertain if the school would have more holding power if 
a greater selection of vocational or occupationally-oriented 
subjects were offered.
6. To determine the high school courses providing the most 
benefit to the dropouts in their present occupation.
7. To ascertain the association of IQ, academic achievement, 
and grade level attainment on the dropout problem.
8. To ascertain the association between the educational levels 
of parents and the dropouts as it relates to the dropout 
problem.
9. To ascertain the value of participation in extracurricular 
activities to the dropout problem.
10. To ascertain the school's evaluation of reasons for students 
dropping out of school and to determine if there were a rela­
tionship between the reasons they give and those given by the 
dropouts.
Delimitation of the Study
This study was limited to students who entered grades nine through 
twelve in each of the 19 schools in Natchitoches Parish at the beginning 
of the school year 1965 - 66 through the end of the school year 1968 - 69.
This study involved only students who dropped out of these schools 
and did not re-enter any other high school.
Procedure and Source of Data
The descriptive method using the questionnaire technique was 
the research procedure used in this study. Data were collected through 
the use of a questionnaire mailed to each of the students who dropped 
out of school during the period September 1, 1965 to May 30, 1969.
A copy of the questionnaire is enclosed in the Appendix. Data were 
also recorded from the permanent records of the Natchitoches Parish 
school system and from personal interviews with the principals of 
seven schools as well as guidance counselors and some teachers.
Permission was secured from the superintendent of schools in 
Natchitoches Parish to conduct the study and to use data from the 
permanent records. Also permission was obtained to work with the 
visiting teacher, each school principal, guidance counselors and 
certain teachers.
A pilot study was conducted using two schools to enable the 
researcher to check his data gathering instrument for validity and 
reliability. Upon completion of the pilot study, changes were made 
that clarified and simplified the questionnaire. Also changes were 
made in procedure. The revised instrument was used to obtain informa­
tion for the parish-wide study.
Treatment of Data
Information from the completed questionnaires was recorded on 
tabulation sheets and organized for processing. Statistical calcula­
tion consisted of percentages and frequency distributions. Processed 
data were organized into tabular form for presentation and interpreta­
tion.
Data analyzing the reasons for early school leaving are presented 
in Chapter III. Conclusions and recommendations for solutions are 
presented in Chapter IV.
Definition of Terms
Dropout - A dropout is a student who leaves school, for any 
reason except death, before graduation or completion of a school program 
of studies and without transferring to another school.
High School - Grades nine through twelve regardless of the fact 
that the ninth grade may be in a junior high or senior high school.
Curriculum - Course work plus any educational activity sponsored 
by the school.
CHAPTER II
REVIEW OF RELATED LITERATURE
Leaders in our educational system have been searching for many 
years for a solution to the dilemma of the school dropout. Our schools 
are now doing a better job of keeping children in school than they have 
ever done in the past. The percentage of the total enrollment dropping 
out of school is decreasing, but the number of students dropping out 
is remaining approximately the same. Of the students in the fifth 
grade in 1924, only thirty per cent graduated from high school seven 
years later. By contrast, sixty-four per cent of the 1954 fifth 
grade pupils completed their high school education in 1961.
Berston discussed the major characteristics common to many 
dropouts. He cites poor health, low scholastic achievement, and poor 
economic conditions. He was encouraged by the methods used at the San 
Francisco Continuation High School for dealing with students ranging 
from fourteen to eighteen years of age who had left school.
Ten factors relating to dropouts were reported in a study by 
Robert J. Thomas. He conducted the study in a four-year high school 
of two thousand students. The class that entered in 1947 and graduated 
in 1951 was selected for the study. All transfers into or out of 
school during this period were excluded. There were many factors 
examined with possible relevance for the dropout situation. Included 
were distance traveled to school, reading ability, curriculum, IQ, 




Stracener studied dropouts at the Sugartown High School. He 
pointed out that the reasons for dropping out were as follows: (104:21)
1. To marry
2. To earn a living
3. Failed and did not like school
4. Disliked the teacher
5. To enter the armed services
Mitchell found the major reasons for dropouts at Winnfield 
High School were: (101:88)
1. Did not want to attend
2. To work
3. Financial difficulties
4. To get married
O'Neil in his article, "High School Dropouts," found the follow­
ing factors about predicting dropouts: (66:156-159)
Numerous dropout studies have been conducted in order to
gain insight not only as to the degree of dropout, but also
as to the underlying reasons for dropouts. The reasons why 
students leave are sometimes valuable in furnishing uses 
toward the correction of difficulties in the high school 
and leading to improvement of its holding power. Also with 
knowledge of the reasons given at the time of dropouts and an 
analysis of the dropout's record in elementary schools (fail­
ures, behavior, attendance, tardiness, etc.) predictive factors 
can be developed.
It is pretty well established that specific factors lead to 
leaving school, such as the following:
1. The low socio-economic status of the pupil's family
2. The low intelligence of the dropout, but more important, 
his lack of motivation and related poor school performance 
due to constant failure
3. The emotional instability and personality defects of the 
dropout
4. The excessive number of transfers from school to school
5. The ineffectiveness in the adjustment of instruction and 
subjects to the need of pupils
In individual instances none of the foregoing reasons may be 
the effective factor that causes a pupil to drop out, but most 
of them seem to fall within these reasons or a combination of 
them. Other reasons in addition to those indicated above are 
sometimes noted, such as:
11
1. Lack of participation in school activities
2. Lack of interest in subjects
3. Retardation with concomitant ridicule and non acceptance
4. Parents who see no relationship of intellectual efforts
of the child in school with life. School work may there­
fore be considered a waste of time by parents
5. Unsympathetic attitudes of parents to education
6. Broken homes
When the student drops out of high school, it is usually the
culmination of a long series of frustrations, in many cases
extending back to the early years of elementary school. The
greatest number leave school in the 10th and 11th grades.
In a study done by Epps and Cottle, a summary was made of the
latest findings of a series of studies designed to develop a questionnaire 
which could be administered early in junior high school and at the same 
time have discriminatory power to predict the potential dropout while 
he is still in school.
Additional studies into the background of known dropouts have 
brought into focus many reasons for leaving school. Local, state, 
and national organizations have conducted research to determine the 
real reasons why so many boys and girls are dropping out of school 
and seeking jobs before graduation from high school.
In a study of 1,300 dropouts, Dillon found that eight per cent 
more boys than girls left school before completing the requirements 
for graduation. He also found that parents of dropouts seemed to be 
middle class people. Most of the students included in this study came 
from homes where they lived with their parents. Dillon pointed out 
that the largest number of dropouts occurred at the tenth grade level.
Most of the youth ended their formal education by the time they had 
reached their sixteenth birthday. A high percentage of the dropouts 
were not engaged in any extracurricular activities. Many of these had 
frequently transfered from school to school, and approximately sixty
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per cent of these for whom intelligence data were obtainable had IQ's 
above 95. The major reason given by the dropouts for leaving school 
was that they preferred work to school. A higher frequency of the 
reasons were related to the school itself rather than financial 
reasons.
Kristan indicated that dropouts are bored with school because 
they are unable to cope with problems brought on by the school curricula. 
This frustration leads to truancy, rebellion, nonconformity, immorality, 
and belligerency. Many dropouts have the academic ability but leave 
school for other reasons. The research done by Kristan indicated that 
dropouts are not a homogeneous group of youngsters; they are often 
poor readers; they participate very little in extracurricular activities; 
most dropouts achieve below their level of ability; and many dropouts 
use the necessity of going to work as a reason for leaving school. 
(54:119-122)
Helen Brown found in a study conducted in East Baton Rouge Parish 
that more boys drop out than girls. The highest percentage of dropouts 
occurred at the tenth grade level and most students were seventeen years 
of age when they left school. The educational levels of the parents 
were closely correlated. The number of boy failures was greater than 
the number of girl failures in the four major academic areas of English, 
mathematics, science, and social studies. The highest number of failures 
was recorded in English while social studies ranked second. On a compara­
tive basis, fewer students received failing marks in vocational subjects 
than in strictly academic subjects. Most dropouts (55 per cent) did 
not participate in any extracurricular activities; however, some 
dropouts were quite active. Only 17 per cent of the respondents in
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this study felt that their high school training had proved helpful 
to them in their present employment. Eighteen per cent of the drop­
outs saw no relationship between their high school training and their 
present employment. Dropouts considered mathematics and vocational 
education the most beneficial of their high school courses. The reasons 
for dropping out of school were marriage, difficulty with subjects, 
failing one or more subjects, lacking ability to learn, desiring to 
enter military service, lacking in study habits, seeing little relation­
ship between courses offered and vocational plans, and feeling too old 
for the grade.
In a special report to the Orleans School Board, Superintendent 
Walker said:
Case histories of dropouts show that most have a poor atten­
dance record in the lower grades, most are poor readers, most 
have failed one or more grades, most have not joined in 
extracurricular activities, and most have had a hard time 
getting along with teachers and classmates.
On the other hand, children who go to school regularly, 
make passing grades, join in school activities, and get along 
with others are more likely to graduate.
The vast majority of pupils reach their teens in the junior 
high schools, and it is here that dropouts begin to be a 
major problem. A teenager is old enough:to get a job, to be
a help at home, or to be married. Further, many families have
economic problems which make it difficult for them to keep 
older children at school. As one counselor expressed it,
"What can you say to a boy who tells you he wants to quit
school and go to work, so he can help his widowed mother 
support the younger children? His mother's need for money is 
immediate. He feels he cannot wait a few years until he finishes 
high school, and he feels morally compelled to help her."
Unhappily, some parents encourage their children to quit 
school. Experience shows that nearly all pupils who drop out 
are urged to do so at home. On the other hand parents who 
encourage their children to remain in school are usually 
successful.
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Our records show that the greatest number of dropouts occurs
in the seventh grade, the next greatest in the 10th. More
boys drop out than girls. ( 89:8-9)
The Caddo Parish School Board appointed a committee in March, 
1963, to study the dropout problem in Caddo Parish and to make recommen­
dations for helping to decrease the number of youth who withdrew from 
school. The survey revealed that the greatest number of dropouts were 
at the ages of sixteen and seventeen. The study also pointed out that 
the dropout did not generally participate in extracurricular activities. 
Thirteen per cent of the dropouts from junior high schools and 39 per 
cent of the dropouts from senior high schools indicated that the school 
could have been more help if additional vocational courses had been 
offered.
These dropouts gave the following reasons in descending order 
for leaving school:
1. Desire to go to work or seek employment
2. To marry
3. Lack of finances to participate in school activities
4. Poor health.
5. Could not pass subjects
6. Parents encouraged or forced withdrawal
7. School is a waste of time
8. Parents need me at home
9. Disliked teachers and/or way they taught
10. School failed to offer subjects needed or desired
11. To enter Armed Forces.
12. No one really cared about me as a person
The school's reasons for students dropping out prior to gradua­
tion were:
1. Lack of parental support and encouragement





7. Inadequate counseling available
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8. Personality conflict with teacher and/or principal
9. Curriculum was not meeting needs of student
10. Community's lack of concern about dropouts
11. To enter Armed Forces
12. Lack of vocational courses appropriate to job
13. School's lack of concern about dropouts
The study revealed many complex and interrelated factors which 
cause pupils to drop out of school. It also revealed that many character­
istics of potential dropouts are recognizable in elementary school 
pupils.
These characteristics are:
1 . Irregular attendance
2. Consistent failure to achieve in regular school work
3. Grade level placement two or more years below average for
grade.
4. Feeling of "not belonging "
5. Low reading ability
6. Lack of participation in school activities
7. Non acceptance of friends.
8. Friends younger or older
9. Serious physical or emotional handicap
10. Consistent performance below grade level
11. Pattern of misbehavior
12. Unhappy family situation
13. Non acceptance on part of school staff
14. Cannot afford expenditures of schoolmates
15. Frequent changes of schools
The committee indicated that the climate of the school and 
community plays an important part in holding youth in school and that 
boys clubs, service clubs, churches and employment agencies can make 
a contribution to the total program. (103:1-18)
Ellen Pfirman found in a survey conducted in New Jersey that 
students whose fathers are laborers drop out more often (85 in a 
total of one hundred in this study) than those whose fathers are pro­
fessional workers. The students gave as their reasons academic difficulty, 
inappropriate curriculum, and employment. These particular reasons
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vary with the occupational classification of the father so that among
children of professionals little or no academic difficulty or need
for employment exists.
Pfirman also reported that there was no significant difference
in the degree of motivation between students from broken homes and
those coming from unbroken homes.
Boys and girls drop out of school for many reasons. Often
reasons given were not the real reasons, and many times students left
without anyone knowing why they dropped out. Most authorities agree
that many of the potential dropouts can be identified as early as the
elementary school. Gunter states in his thesis that Ferguson identified
the potential dropout in the following manner:
Symptoms such as reading retardation, subject matter failures, 
poor study habits, recurrent tardiness and non-participation in 
co-curricular activities, apparent emotional immaturity, and 
personality disturbances are all signals. As they grow older 
they become more and more unsuccessful in meeting the standards 
of behavior in school and of performance on a job. They become 
- misfits, are hostile and unruly, or passive and apathetic.
They quit learning and drop out psychologically. The average 
dropout is at least two years retarded in reading by the time 
he leaves school and nine out of ten have repeated at least one 
grade. The more obvious characteristics of the early school- 
leaver are a record of difficulty and failure in our academi­
cally oriented curriculum. (100:17)
Birkmaier in "What's To Be Done With the Dropout When He Drops
Back In?" says:
The home and community backgrounds of the dropout created 
difficulties with which these youngsters cannot cope. Family 
life is often unstable or disrupted, causing a lack of emotional 
well-being. Parents often have limited education and are 
marginally unemployed. The family moves frequently in search 
of employment, making it extremely difficult for the youngster 
to relate to and identify himself with a school and a neighbor­
hood which can give him the sense of security children need. 
Nutrition is likely to be bad and health practices poor. Chil­
dren's acquaintance with an attractive and comfortable home and
17
the aesthetic aspect of living such as the creative arts and 
crafts are limited. The home lacks books, magazines, and 
other materials which enrich the environment of youngsters who 
come from middle class homes.
School achievement is not highly valued in some cases. The 
middle class values held in our public school system with 
regard to standards of speech, cleanliness, and social behavior 
are incomprehensible to these youngsters and are looked upon 
with suspicion. (25:301-302)
The Educator's Encyclopedia indicates that there are three 
basic reasons why students leave school:
1. Lack of an adequate school program to meet the individual 
vocational or intellectual needs of youth;
2. Economic pressures that force a student to assist by provid­
ing part of the family income or baby sitting so that both 
parents can work; and
3. Disinterest on the part of the student, caused by social 
pressures that create emphasis on getting a job to provide 
himself with a car, spending money, and a certain degree 
of independence from the family group. (13:484)
Research does not agree on the relationship of intelligence, 
reading failures, grade and subject failures, and retardation to the 
retention of students in school. Some studies have shown that intelli­
gence is not particularly important, while other studies show that low 
IQ appears to be a very important factor in a student leaving school.
An abundance of evidence, however, supports the fact that the school- 
leaver is of lower scholastic ability.
Problems in reading can have serious repercussions. Pupils who 
do not read well enough for the work of their subject or grade are 
likely to fail. This produces discouragement and discouragement results 
in dropouts.
Birkmaier also found that the average dropout is at least two 
years retarded in reading by the time he leaves school. He indicated 
nine out of ten dropouts have repeated at least one grade.
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Failure in school is closely related to failure after school. 
Dropouts are often repeaters; they fail early in their school life, 
usually in the first four grades of elementary school. Retardation 
is considered one of the most reliable measures of the probability 
that a student will drop out of high school.
Pressure from economic factors, another basic reason for drop­
ping out of school is more difficult to cope with. Its roots are not 
controllable by the schools. While many students from low income 
families do graduate from high school, finances may be a determining 
factor for a student from a broken home, a minority group, or a certain 
occupational group. Some studies also indicate that the amount students 
have to spend for notebooks and supplies and to take part in extra­
curricular activities may be a factor of financial needs.
Gunter's thesis indicated that the likelihood of irregular and 
truant attendance is much greater in the case of dropouts than graduates. 
While regular attendance of graduates fluctuated from 90 to 84 per cent 
between elementary and senior high school, during the same time regular 
attendance among dropouts diminished from 75 to 55 per cent.
The problem of the disinterested students is complicated and 
is related to both school and family factors. Many of the students 
who leave school say they do not like the teacher. Such a reason 
might include everything from a personal dislike to the inability 
of the teacher to explain fully the lessons to the student. In addi­
tion, the student might have little or no personal contact with the 
teacher or little opportunity for adequate guidance and counseling 
from teachers or other personnel. Almost all the studies on dropouts 
have indicated the importance of various family factors and influences
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in keeping a youngster in school. The school's task of motivating the 
students to develop their talents cannot be achieved without the 
cooperation of the parents.
Wooten referred to a study of dropouts in Iberia Parish schools by 
A1 Daly, parish visiting teacher. In the 1962-63 school year, 75 white 
boys and 63 white girls dropped out of school for various reasons.
He found the primary cause of dropouts to be a lack of discipline in 
the home, in the schools, and in the community.
Calcasieu Parish school officials made a study of the dropout 
problem, with the aim of reducing the number of dropouts. The study 
shows several interesting things about the characteristics of the 
dropout. They found a large number were behind academically at least 
two years and almost all had had a record of excessive absences. By 
far the greater number of dropouts took no part in school activities 
other than attending class. Only 59.1 per cent of the white students 
ranked below average in mentality.
In a study conducted by Borne on dropouts receiving aid from 
welfare in East Baton Rouge Parish, lack of opportunity for success was 
pointed out. They were not significantly different from other dropouts. 
There were indications, however, that they did not have available to 
them suitable objects of identification necessary for the development 
of sufficient ego-strength with which to successfully meet the challenges 
of adolesence.
In the cases where fathers or suitable substitutes were missing 
from the home, the dropout showed indications of difficulty in develop­
ing an adequate concept of themselves. This could cause them to feel
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inadequate and inferior to other children. Lowered self-esteem would 
have impaired and made difficult social functioning. In general, these 
children would then have had difficulty in accomplishing the tasks of 
adolescence which are (1) deciding upon and preparing for a vocation,
(2) effecting emancipation from parents, (3) developing adequate rela­
tionships with the opposite sex, and (4) affecting integration of 
mature responsibilities in their personalities.
Although the absence of a father does not necessitate failure 
in children, the inability to identify themselves and master social 
roles may result in permanent inability to achieve success in the tasks 
of life. Success develops self-esteem and builds upon itself. Failure 
lowers ego-strength and depreciates individual initiative.
The measuring stick for determining the holding power of a school 
is the degree of which it can retain an increasing percentage of the
i
same students from grade to grade. If the school's records indicate a 
strong holding power, then it stands to reason that the school is doing 
a commendable job of handling problems associated with new pressures 
from society. The Louisiana school system indicates a substantial growth 
in holding power for the past 20 years.
Most states have passed compulsory attendance laws. Louisiana 
has given the visiting teachers the responsibility of enforcing the 
compulsory attendance law;. This law has been questioned on several 
occasions, but it has continued to be a legal method of keeping students 
under sixteen years of age in school.
The dropout problem is not peculiar to Louisiana. Statistics 
similar to those found here can be found in almost every state. Even 
though most states have compulsory school attendance laws similar to
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the one in Louisiana, they have not had the desired effect on the drop­
out problem. Dr. Bernard Kaplan, Assistant Director, Project School 
Dropout, National Education Association, said in an address delivered 
at the Sixteenth Annual Spring Work Conference for Louisiana Visiting 
Teachers, "A state of emergency has been declared and, at least in 
some areas, official campaigns and operations are in effect.” (51:6-17)
Robert and Jones indicate the greatest area of concern in Lou­
isiana involves those students who are sixteen years and over in age. 
Among those people who have given serious consideration to the problems 
created by this age group, there is the belief that serious factors may 
be components of the appaling situation. There were 8,562 students who 
dropped out during the 1961-62 school year. The white public schools 
lost 4,795 students and the Negro public schools lost 3,629 students; 
and 138 children left the white and Negro private schools.
Youth who are dropping out of school before graduating and are 
unable to secure employment are hardly likely to succeed in making a 
worthwhile contribution to their communities. Out of school, out of 
work, and in many instances, no longer affected by the compulsory school 
attendance law, these youngsters are creating "explosive situations” 
particularly in the slum areas of the larger cities.
Only fifteen per* cent of the students starting to school complete 
a college education. Despite this knowledge, most curriculums are 
geared to this minority group, while the needs of those who will never 
graduate from high school or college will go unmet. The acute shortage 
of skilled workers and the increasing number of unemployed young people 
is a reflection on the American educational system because it fails to 
prepare the dropouts for employment in an automated world.
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Leaders in education, business and government are looking care­
fully at the aims and objectives of the nation's schools, particularly 
the high schools. Many educators have been very outspoken in their 
criticisms of today's schools. So preoccupied with college admission 
standards, the high schools of today have ceased to be concerned with 
the primary aim of educating the majority of the youth on a practical 
basis. High schools throughout the country are anxious to publicize 
the admission of their students to the most selective colleges, but 
these same schools never publicize what they can do for those who do 
not attend college. Colleges concern themselves with academic achieve­
ment rather than creativity. Results are blasted dreams, dropouts, 
more unemployment, and increased crime and chaos. The accelerated 
concentration on college admissions and higher academic standards by 
American educators since the advent of Sputnik I in 1957 is virtually 
creating a "human scrap heap."
Much emphasis has been put on saving the physical body of the 
youth but little on saving them from an educational pitfall. Accord­
ing to Melby:
It is much more important to save a boy from an educational 
standpoint than it is to save his arm. Many one-armed people 
get along very well in society. But a boy who has not developed 
his capacities to the fullest, who has convinced himself that 
he cannot learn, who has dropped out of school because he has 
not been given an adequate opportunity to make the most of 
himself, is very likely to be a burden to himself and to society 
for the balance of his life.
We surely have a strange attitude toward various types of human 
handicaps. If an individual lo6es his legs, society will buy 
him new ones and teach him how to use them. If he is blind or 
deaf, or otherwise physically handicapped, society will spend 
thousands of dollars on his education, far more than on an 
average child. But if a child has difficulty in learning, if 
he is a late bloomer, or if hi is culturally deprived, the school 
will simply turn him out on the street to fend for himself. (60:174)
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There is within the high school a handicapped group. Unlike 
the blind, the deaf, and the lame, whose handicaps are noticeable, 
this group's handicaps are largely hidden. In most cases the handi­
caps of this group have been developed because of the situation.
They are mainly brought into being by the homes, the communities, and 
the schools of which they are a part.
The dropout is a socially maladjusted child and is extremely 
discouraged. This child is actively rebelling against society and 
is trying to make a place for himself somewhere. It is not uncommon 
for this child to have been unsuccessful in school for five or six 
years before dropping out of the regular school system.
Johnson reports that a characteristic which many dropouts have 
in common is sociological in nature. These boys and girls come from 
the poorer and older districts of the city. They often come from large 
families and many times both parents work. Being poor and coming from 
an underprivileged neighborhood leads to dissatisfaction with life in 
general and this reflects upon the student's attitude in school. 
(50:39-84)
There was a time when it did not matter which road a person chose 
for life, but today the traveled road of education makes all the differ­
ence. Aware of this, educators are concerned about the yearly loss of 
700,000 students, "the dropouts," who have chosen the less-traveled road. 
(32:191-192)
In a study made by Dice on a survey of aptitudes, abilities and 
postgraduation plans of high school seniors, she revealed significant 
areas of unmet needs by the secondary schools. The study indicated
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that the pupils were handicapped by a limited opportunity to elect courses 
in line with their aptitudes as well as by a number of unrealized oppor­
tunities. The development of technical education at the secondary 
level was among the recommendations made.
Since the school dropout problem continues to bother educators 
and affect the economic future of many who dropout, it is not only a 
black mark against an educational system, but also against the fact 
that there is "equal opportunity for all" and "education for all the 
children of all the people." While society can be proud of what schools 
are doing for some youngsters, at the same time people must "view with 
alarm" what schools are not doing for students, that is, doing to 
large numbers of students.
Expressing anxiety about the school dropout problem, Dillon 
said that in the average public school system 50 per cent of the students 
who enter high school dropout before graduation. School attendance laws, 
with their increasing standards and fewer exceptions for youngsters 
under sixteen years of age, have brought more students into high 
schools, but the exodus at sixteen years of age is still too great.
(4:9)
Shibler discussed the plan of the Harry E. Wood School of 
Indianapolis and showed how its program of occupational training 
courses has helped to reduce the secondary dropout rate from 55 per 
cent to 42 per cent between 1946 and 1955 with a still better yield in 
the years since.
Dr- Seymour L. Wolfbein, Deputy Assistant Secretary of the U. S. 
Department of Labor says there are critical areas wherein the industrial 
educator can contribute help for potential dropouts.
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The industrial arts program has a key and critical role to play
in the subject of the dropout. If done creatively and imaginatively,
the industrial arts program gives the young person an area in which to
try out his interests and his talents in his field. It also imparts
basic attitudes and disciplines and emphasizes the dignity of work. A
good industrial arts program combined with good career guidance can be
very effective in reducing the potential dropout rate.
Conway and Fontaine, in their article, used statistics from the
U. S. Department of Labor which estimated that during the decade of the
sixties, 26 million young people would enter the labor market. Nearly
30 per cent, or 7,500,000 would lack a high school education.
According to Trasin, industrial arts leads to the development of
skills and attitudes which make it possible for many young people to
find employment:
The shop teacher is one of the best situated to help the young 
person see himself as a worthwhile individual. The subject 
matter is usually of interest to the student, and is flexible 
enough to provide for variation ability.
For the boy, this may be his first experience in working 
closely, over a fairly long period of time, with an adult 
who respects him, who takes him as he is and listens.
Rightly or wrongly, this has traditionally been the area
toward which the nonacademic youngster gravitates, or is pushed.
Often it is the last stopping place of the "dropout." (85:16-17,53)
Industry is insisting more and more on a high school diploma
from all applicants, even those who will fill jobs requiring no skill
or experience. A diploma is a status symbol, aicharacter reference,
and most important, a passport to an interview for employment which
may be the first job or an advancement. While a diploma serves to
pull the below-average graduate up into a group that has the respect
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of society, the label "dropout" tends to pull the above-average boy
or girl down into a group that is a suspect.
On January 14, 1963, President John F. Kennedy discussed the
seriousness of the dropout problem during his State of the Union
message. According to Brown, his conments were as follows:
The future of any country which is dependent on the will and 
wisdom of its citizens is damaged and irreparably damaged, 
whenever any of its children is not educated to the fullest 
extent of his capacity, from grade school through graduate 
school. Today an estimated four out of every ten students 
in the fifth grade will not even finish high school —  and 
that is a waste of time we cannot afford.
It has been calculated that during the present decade 7.5 
million youngsters will leave school before graduation.
Lacking in marketable skills, they will be throwing them­
selves into a world wherein the unskilled will make up no more 
than 5 per cent of the total work force in the United States.
To the kid himself —  the dropout —  the price is high, 
though payment is usually deferred. He pays in the future —  
in limited job opportunities, lower earnings, lack of security 
—  often for the rest of his life. For parents and teachers, 
the cost may be less, but payment is made now; payment exacted 
in frustration and worry; disappointment and anxiety -- the 
pain of work not finished, a task undone. And the neighbors, 
local businessmen, the community? Theirs is the greatest 
expense, their payments a burden for years to come, for school 
dropouts don't build a community. Dropouts fill few good jobs, 
bring in small incomes, buy little. Untrained, not needed, 
school dropouts can't contribute the qualities that build good 
citizens and good neighborhoods. The cost is high: can you
pay the price? (99:3-4)
In a taped conversation with Mr. Lloyd Swann concerning drop­
outs in Canton, Ohio, which was published by School Management in 
1961 and reprinted by permission of Anita Vogel, Mr. Swann pointed 
out eleven recurring problems which helped to identify a potential 
dropout. They are:
1. Seventh-grade achievement a year or more below grade level 
in arithmetic and reading. The student is not keeping up 
academically.
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2. Attendance at several elementary schools. The student 
cannot develop a sense of belonging to anyone.
3. A new comer to Canton (or any city). The student has come 
from a rural area or a smaller town and feels lost in the 
big city.
4. Failure in one or more years of elementary or high school. 
Most frequently the failures occur in the first, second, 
eighth and ninth grades.
5. Low economic level. Generally accompanied by a lack of 
parental emphasis on education.
6. A broken home.
7. An irregular attendance pattern in high school. Usually 
this is accompanied by low grades.
8. Difficulty in adjusting to the high school. The student 
does not take part in school affairs.
9. Community problems. A youth who has been in difficulty 
with police or other community agencies.
10. Among girls, going steady with older boys. The boy leaves 
school for the service or a job and the girl no longer 
fits in.
11. Among boys, ownership of his own car. He must drop out to 
earn money to support his vehicle. (89:20)
McMurrin, U. S. Commissioner of Education, Washington, D. C., 
in an article, "The Nation's School Dropout Problem" urged the 
cooperation of all citizens to encourage young people to complete 
their schooling. He indicated that too many people fail to see educa­
tion as the foundation upon which our values rest. Schooling is often 
regarded for the prestige it gives rather than as a source of intellec­
tual and spiritual strength. While enjoying the affluence which an 
educated society has given, people tend to forget that affluence comes 
from intelligent achievement and that it is not self-generating. He 
further indicated that it is time to take a good look at both the 
schools and the public attitude. He said, "To raise the sights of 
learning to a level which draws out the best in all our people, we 
must face up to the economic and social factors which crush human 
initiative and creativity."
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According to McMurrin, the majority of dropouts come from 
backgrounds of semi-literacy and poverty, sometimes crime, and often 
neglect. While the elementary school offers the underprivileged 
child a measure of security, the sociological pressures are dominant 
by the time he reaches high school. Only two out of five dropouts 
have had the benefit of guidance and counseling to help them adjust 
their sights to potentials. Even among the dropouts from the more 
privileged homes there is a background of parental indifference to the 
worth of education.
According to a study made by the Bureau of Labor Statistics 
involving 10,000 dropouts, 44 per cent left school before reaching 
their sixteenth birthday, 34 per cent left at age 15, 10 per cent at 
age 16, 27 per cent at age 17, and 17 per cent at age 18, and 12 per 
cent at 19 and over. Survey figures revealed also that approximately 
85 per cent were behind their age group one year, and 53 per cent were 
academically retarded by two years. The survey revealed that 31 per 
cent of the dropouts completed the 8th grade or less; 30 per cent 
completed the 9th grade; and 39 per cent completed the 10th or 11th 
grade before leaving school. The primary reason for leaving school, 
for both boys and girls included in the study, was dissatisfaction 
with school.
According to Hohmann, State Department of Education of Louisiana, 
the portrait of a typical dropout in Louisiana for 1968 was:
1. He was a 16 year-old boy.
2. He dropped out of school in the tenth grade.
3. He was belowr-Average in intelligence'.
4. His parents had eight years but less than twelve years of 
schooling.
5. He was among the one-third of all dropouts having brothers 
and sisters who were dropouts.
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6. He could have been one of the 58 per cent academically 
retarded one or more years.
7. He was among the 50 per cent who took no part in extra­
curricular activities.
8. He was excessively absent from school, along with nearly 
half the total dropouts.
9. He gave academic difficulty as the reason for leaving school.
10. He was unable to find employment after leaving school. (17:21)
The study done by Hohmann is not consistent with studies done 
in other states and reviewed for the purpose of this research which 
is being conducted in Natchitoches Parish.
CHAPTER III
PRESENTATION AND INTERPRETATION OF DATA
This study was made to ascertain the causes of students dropping 
out of high schools in Natchitoches Parish, and to determine if a 
wider range of Vocational Courses might present a partial solution to 
this problem.
The majority of data used was gathered from the completed 
questionnaires. Additional information was collected through personal 
interviews with the principals of each high school and the parish 
visiting teacher. Also, data were recorded from the permanent records 
of the parish school board office.
This study utilized the descriptive method with the questionnaire 
technique as the primary data gathering device. Information pertinent 
to the dropout problem in Natchitoches Parish is presented in tabular 
form with explanations of data in each table.
During a four year period, September 1965 through May 1969, the 
Natchitoches Parish school system recorded 501 dropouts. Actually 
there were 470 dropouts because 30 of the above reentered school. When 
the teachers, counselors, or principals were filling out the dropout 
cards for the permanent file, addresses were left off 24. This made 
it impossible to send questionnaires to these dropouts. Four hundred 
and forty-seven questionnaires were mailed. The post office returned 
82 because of no forwarding address. Actually only 365 former students
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received the questionnaire. One hundred and sixty-five dropouts, or 
45.2 per cent, receiving the questionnaires returned the completed form.
Data in Table I indicate 470 students dropped out of Natchitoches 
Parish schools between September 1, 1965 and May 30, 1969. Two hundred 
and seventy-one boys, or 57.7 per cent; and 199 girls, or 42.3 per cent, 
left school. It may be noted that this number (470 students) is approxi­
mately 17 per cent of the total high school enrollment for this period. 
This is significant in that it is below the national average of 40 per 
cent and the state average of 22 per cent.
TABLE I
TOTAL NUMBER OF DROPOUTS 
(N=470)




Evidence shown in Table II indicates that more of the male drop­
outs left school during the 10th grade (76 or 16.2 per cent), more of 
the girls (68 or 14.5 per cent)left when they were in the 11th grade. 
One hundred and fifty-six of the dropouts (89 boys or 18.9 per cent and 
67 girls or 14.3 per cent) resigned from school at the age of 17. The 
number dropping out at 16 years of age, the age when they can legally 
separate themselves from school in Louisiana, was 60 boys or 12.8 per 
cent and 61 girls or 13 per cent. Table II also indicates that girls
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TABLE II
AGE - GRADE DISTRIBUTION OF DROPOUTS 
(N=470)













14 7 1.49 0 0.00 0 0.00 0 0.00 7 1.49
15 11 2.34 6 1.28 0 0 J00 0 0.00 17 3.62
16 22 4.68 23 4.89 12 2.55 3 0.64'. 60 12.76
17 18 3.83 26 5.53 34 7.23 11 2.34 89 18.93
18 7 1.49 12 2.55 12 2.55 26 5.53 57 12.13
19 4 0.85 6 1.28 13 2.77 8 1.70 31 6.60
20 or 
more 2 0.43 3 0.64 1 0.22 4 0.85 10 2.13
Total 71 15.11 76 16.17 72 15.32 52 11.06 271 57.66
■ GIRLS - -
14 5 1.06 0 0.00 0 0.00 0 0.00 5 1.06
15 10 2.13 12 2.55 1 0.21 0 0.00 23 4.89
16 12. 2.55 21 4.47 27 5.74 1 0.21 61 12.97
17 6 1.28 12 2.55 28 5.96 21 4.47 67 14.26
18 0 0.00 3 0.64 7 1.49 15 3.19 25 5.32
19 0 0.00 2 0.43 5 1.06 7 1.49 14 2.98
20 or 
more 0 0.00 4 0.85 0 0.00 >0 0.00 4 0.85
Total 33 7.02 54 11.49 68 14.46 44 9.36 199 42.33
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generally have a longer tenure in school than boys. These data are 
not consistent with previous studies which indicate the average age of 
a dropout to be 16 years.
Data on mental maturity presented in Table III were taken from 
the permanent records on file in the visiting teacher's office in 
Natchitoches Parish. A total of 252 dropouts or 53.71 per cent, was 
reported to be of average or above average intelligence. Three girls 
were rated superior, 28 students were rated high average and 221 were 
rated average.
A total of 208 dropouts or 44.26 per cent, was rated below 
average in intelligence. One hundred and forty-three were boys, and 
only 65 were girls. Only 10 of the girls were rated as borderline 
cases and none were mentally retarded. Fourteen boys were in the border­
line division and 11 were classed as mentally retarded.
Information presented in Table III indicated that mental 
ability was not the primary cause for students leaving school.
The schools used in the study determined academic retardation 
by using the following formula: A child's grade plus six should be
equal to his chronological age. If the student was in the 8th grade, 
his grade plus six equals 14, which should also be his chronological 
age. If he was 14 and in the 5th grade, he was considered to be aca­
demically retarded three years. Academic retardation appears to be an 
important factor in causing students not to like school and ultimately 
to drop out.
Data in Table IV show that 168 boys, or 35.8 per cent, were 
academically retarded one or more years while only 64 girls, or 13.6
TABLE III

























- - BOYS - -
9 4 0.85 8 1.70 31 6.60 19 4.04 2 0.42 0 0.00 64 13.61
10 5 1.06 5 1.06 41 8.72 25 5.32 3 0.64 0 0.00 79 16.81
11 2 0.43 0 0.00 29 6.17 35 7.45 4 0.85 0 0.00 70 14.90
12 0 0.00 1 0.22 17 3.62 25 5.32 8 1.70 0 0.00 51 10.85
Unknown 0 0.00 0 0.00 0 0.00 0 0.00 0 0.00 0 0.00 7 1.49
Total 11 2.34 14 2.98 118 25.11 104 22.13 17 3.61 0 0.00 271 57.66
- - GIRLS - -
9 0 0.00 4 0.85 11 2.34 16 3.40 0 0.00 0 0.00 31 6.59
10 0 0.00 4 0.85 20 4.26 26 5.53 0 0.00 1 0.22 51 10.86
11 0 0.00 2 0.43 15 3.19 48 10.21 4 0.85 0 0.00 69 14.68
12 0 0.00 0 0.00 9 1.91 27 5.74 7 1.49 2 0.43 45 9.57
Unknown 0 0.00 0 0.00 0 0.00 0 0.00 0 0.00 0 0.00 3 0.64
Total 0 0.00 10 2.13 55 11.70 117 24.88 11 2.34 3 0.65 199 42.34
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TABLE IV
ACADEMIC RETARDATION OF DROPOUTS 
(N=470)
Years Boys Girls Total
Retardation No. Per Cent No. Per Cent No. Per Cent
None 88 18.72 124 26.38 212 45.10
1 72 15.32 28 5.96 100 21.28
2 65 13.83 25 5.32 90 19.15
3 16 3.41 3 0.64 19 4.05
4 or more 15 3.19 8 1.70 23 4.89
Unknown 15 3.19 11 2.34 26 5.53
per cent, were retarded one or more years. It is interesting to note, 
however, that 212, or 45.1 per cent, were not academically retarded 
and were on the level with their peers. This is significant because 
this is approximately 23 per cent above the state average of 22 per 
cent. Permanent records did not show information dealing with adademic 
retardation on 26 students, or 5.5 per cent.
Information presented in Table V indicates a connection between 
the parents' educational attainment and that reached by their children. 
There are exceptions to this in that 57 fathers, or 12.1 per cent, and 
95 mothers, or 20.2 per cent, graduated from high school. Nine fathers 
and nine mothers had received some college training. Unfortunately, 
the permanent records on many of the dropouts did not have the educa­
tional attainment of the parents. This information was asked for on 
the questionnaire, but more information was available from permanent 
records than was provided by the respondents to the questionnaire.
TABLE V
EDUCATIONAL LEVELS OF PARENTS OF DROPOUTS 
(N=470)
Father Mother
Grade Bovs Girls Total Boys Girls Total
Completed No. Per Cent No. Per Cent No. Per Cent No. Per Cent No. Per Cent No. Per Cent
Lower Elem. 
(1-3) 31 6.60 12 2.55 43 9.15 8 1.70 3 0.64 11 2.34
Upper Elem. 
(4-6) 34 7.23 37 7.87 71 15.10 25 5.32 43 9.15 68 14.47
Junior High 
(7-9) 35 7.45 25 5.32 60 12.77 62 13.19 33 7.02 95 20.21
Senior High 
(10-12) 31 6.60 26 5.53 57 12.13 53 11.28 42 8.94 95 20.22
College 4 0.85 5 1.06 9 1.91 5 1.06 4 O'. 85 9 1.91
Unknown 134 28.51 94 20.00 228 48.51 117 24.89 74 15.74 191 40.63
None 2 0.43 0 0.00 2 0.43 1 0.22 0 0.00 1 0.22
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Only two fathers and one mother had not received formal school 
training. One hundred and ninety-three parents, or 27.2 per cent, 
had less than a 7th grade education. Three hundred and forty-eight, 
or 60.2 per cent, had attained less than the 10th grade level in 
school.
The educational level of parents in this study was well below 
the national average, since 32.3 per cent of the fathers and 41.1 per 
cent of the mothers in the United States graduate from high school.
It is generally thought that participation in extracurricular 
activities gives students a feeling of belonging and encourages them 
to remain in school until graduation. Data presented in Table VI 
show that 252, or 53.6 per cent, did not participate in any extra­
curricular activities, and 187, or 39.8 per cent, participated in a 
few extracurricular activities. Only 13 dropouts, or 2.8 per cent, 
were classified as participating in "many" activities outside the 
classroom.
"Extracurricular activities" are activities which are not 
directly associated with class work such as athletics, 4-H Club work, 
student government, and the year book staff. These activities contri­
bute a great deal to the overall educational growth of a student. 
Opportunities are presented through these activities for the students 
to learn habits of sportsmanship, citizenship, and other valuable 
experiences which are necessary to a well rounded individual.
Data in Table VII indicate that the majority of the dropouts, 
or 66.7 per cent, was not sure about the training they wanted or needed. 
Only seven, or 4.2 per cent, of the 165 dropouts reporting were enrolled
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TABLE VI
DEGREE OF PARTICIPATION IN EXTRACURRICULAR ACTIVITIES
(N=470)
Number of Bovs Girls Total
Activities No. Per Cent No. Per Cent No. Per Cent
Many 7 1.49 6 1.28 13 2.77
Few 99 21.07 88 18.72 187 39.79
None 153 32.55 99 21.06 252 53.61
No data 
available 12 2.55 6 1.28 18 3.83
Total 271 57.66 199 42.34 470 100.00
TABLE VII




No. Per Cent No. Per Cent No. Per Cent
General 50 30.30 60 36.36 110 66. 66
Academic or 
College 
Preparatory 2 1.21 5 3.03 7 4.24
Vocational 12 7.27 17 10.30 29 17.57
No answer 11 6.67 8 4.85 19 11.52
Total 75 45.45 90 54.55 165 100.00
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in a college preparatory course while 29, or 17.8 per cent, had chosen 
a vocationally oriented program. Nineteen of the dropouts completing 
the questionnaire did not respond to the question dealing with curric-. 
ulums.
The schools used for this study offered college preparatory, 
vocational, and general curriculums. In cases where students selected 
a vocationally oriented program, additional training beyond the high 
school would probably be needed for the student to become proficient 
in an occupational skill.
One hundred and three, or 62.4 per cent, had enrolled and re­
ceived some training in office occupations. The majority of these (80) 
were girls, with only 23 boys indicating enrollment in office occupa­
tions. For the purpose of this study, office occupations included 
typing, bookkeeping, shorthand and office machines. An opportunity was 
given respondents to indicate any other course in which they had
T
enrolled. There were none listed. (Table VIII)
Twenty dropouts, or 12.1 per cent, indicated they had not 
enrolled in a vocational course. Eight dropouts, or 4.9 per cent, did 
not respond to this question.
Home Economics had the second highest rate of dropouts. Fifteen 
boys and 71 girls, or a total of 86 students, enrolled in this subject 
before leaving school. Only 35 students, or 21.2 per cent, had enrolled 
in vocational agriculture prior to resigning from school. Students 
listed under the category of "others" were enrolled in automotive 
mechanics, general shop and welding.
According to the information in the permanent files at the 








No. Per Cent No. Per Cent No. Per Cent
Vocational Agriculture 32 19.39 3 1.82 35 21.21
Industrial Arts 24 14.55 8 4.85 32 19.40
Home Economics 
Office Occupations
15 9.09 71 43.03 86 52.12
Typing 9 '5.45 41 24.85 50 30.30
Bookkeeping 8 4.85 24 14.55 32 19.40
Shorthand 2 1.21 8 4.85 10 6.06
Office Machines 4 2.42 7 4.24 11 6.66
Others 0 0.00 0 0.00 0 0.00
Others 6 3.64 5 3.03 11 6.67
None 13 7.88 7 4.24 20 12.12
No Answer 6 3.64 2 1.21 8 4.85
living with their parents when they left school as revealed in Table IX. 
Only 59, or 12.6 per cent, were living with relatives, foster parents 
or others. Information on the place of residence was not available 
for 22.
The general attitude of the parents was that of wanting their 
child to remain in school. According to the data presented in Table X, 
144 of the parents, or 87.3 per cent, encouraged their son or daughter 
to remain in school. Only two students indicated that their parents
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TABLE IX




Lived with No. Per Cent No. Per Cent No. Per Cent
Parents 221 47.02 168 35.74 389 82.77
Relatives 17 3.62 8 1.70 25 5.32
Foster Parents 8 1.70 14 2.98 22 4.68
Others 6 1.27 6 1.27 12 2.55
Unknown 19 4.04 3 0.64 22 4.68
Total 271 57.65 199 42.33 470 100.00
TABLE X
ATTITUDE OF PARENTS OR GUARDIANS AFFECTING DROPOUTS
(N=165)
Boys_______ Girls_____ _______Total_____
_____No. Per Cent No. Per Cent No. Per Cent
Encouraged student to
stay in school 63 38.18 81 49.09 144 87.27
Encouraged student to 
drop out of school 2 1.21 0 0.00 2 1.21
Did neither of the above 8 4.85 9 5.46 17 10.30
No answer 2 1.21 0 0.00 2 1.21
Total 75 45.45 90 54.55 165 100.00
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encouraged them to leave school. Seventeen reported that their parents 
did not care if they remained in school. Two of the dropouts did not 
respond to this question.
In the review of literature, low income for the parents was one 
of the reasons often mentioned as a cause of leaving school. Data in 
Table XI support this statement. A total of 93 boys and girls, or 56.4 
per cent, indicated that their parents received an income of less than 
$250.00 per month. Thirty-four, or 20.6 per cent, reported living in a 
family with an income between $251.00 and $300.00 per month. As the 
income increased for the family, a smaller number of children dropped 
out of school. Only six students, or 3.6 per cent, recorded an annual 
income of over $651.00 per month.
TABLE XI
ECONOMIC STATUS OF PARENTS OR GUARDIANS OF DROPOUTS
(N=165)
Bovs Girls Total
Income No. Per Cent No. Per Cent No. Per Cent
Less than $250.00 
per month 36 21.82 57 34.55 93 56.36
Between $251.00 and 
$350.00 per month 18 10.91 16 9.70 34 20.61
Between $351.00 and 
$450.00 per month 10 6.06 6 3.64 16 9.70
Between $451.00 and 
$550.00 per month 2 1.21 3 1.82 5 3.03
Between $551.00 and 
$650.00 per month 2 1.21 1 0.60 3 1.82
Above $651.00 per month 3 1.82 3 1.82 6 3.64
No answer 4 2.42 4 2.42 8 4.84
Total 75 45.45 90 54.55 165 100.00
Data in Table XII indicate that most of the dropouts evaluated the 
relationship of high school courses to their present occupation as 
"fair" to none at all. Sixty, or 36.4 per cent, of the 165 dropouts 
reporting said the relationship was fair, while 15 said it was poor and 
27 reported no relationship at all between their present job and train­
ing received in school. Fifty-five gave a rating of good to excellent 
for the relationship of their high school training to their present 
job. Some of these were those who received a diploma through some 
special program such as the GED or training received while in the Armed 
Services.
TABLE XII
VALUE OF DROPOUTS' HIGH SCHOOL COURSES TO OCCUPATION
(N=165)
Boys Girls Total
No. Per Cent No. Per Cent No. Per Cent
Excellent 4 2.42 8 4.85 12 7.27
Good 20 12.12 23 13.94 43 26.06
Fair 32 19.40 28 16.97 60 36.37
Poor 7 4.24 8 4.85 15 9.09
None 7 4.24 20 12.12 27 16.36
No Answer 5 3.03 3 1.82 8 4.85
Total 75 45.45 90 54.55 165 100.00
The dropouts in this study were given a list of courses offered 
in the Natchitoches Parish School System. They were asked to indicate 
the courses which they (the dropouts) considered most helpful in their
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present occupation. Table XIII gives this information by sex showing 
the total number for each course and the per cent this would be of 
the total number of dropouts reporting.
The following is a list of subjects in rank order as reported 
by the dropouts:
Subject Number of Dropouts Per Cent
1. English 54 32.73
2. Home Economics 46 27.88
3. Health and Physical Education 40 24.24
4. Home & Family Living 35 21.21
5. Biology 6c Algebra 28 16.97
6. Drivers Education 27 16.36
This is not a complete list, but gives the top six in order of 
their importance.
Many of the respondents checked practically all the courses they 
took while in school. The question remains unanswered as to which of 
the courses were most helpful. The question could have been misinter­
preted by many of those reporting. Data in this table were not 
consistent with previous studies which indicate that vocationally 
oriented courses were considered most helpful by the dropouts.
Most of the dropouts reported that they studied less than two hours 
per day away from school. According to data presented in Table XIV, an 
equal number of boys and girls, 86, studied less.than two hours per day. 
Thirteen boys and 38 girls, or 30.9 per cent, stated they studied more 
than two hours per day away from school. It is interesting to note 
that according to Table XIV, boys had a tendency to spend less time
45
TABLE XIII
HIGH SCHOOL COURSES MOST HELPFUL TO DROPOUTS IN PRESENT OCCUPATION
(N=165)
Boys Girls Total
Subiect No. Per Cent No. Per Cent No. Per Cent
General Science 9 5.45 14 8.48 23 13.93
Biology 11 6.67 17 10.30 28 16.97
Chemistry 5 3.03 1 0.61 6 3.64
Physics 3 1.82 5 3.03 8 4.85
Trigonometry 1 0.61 0 0.00 1 0.61
Algebra 13 7.88 15 9.09 28 16.97
Plane Geometry 6 3.64 3 1.82 9 5.46
Solid Geometry 0 0.00 4 2.42 4 2.42
Senior Arithmetic 5 3.03 10 6.06 15 9.09
English 23 13.94 31 18.79 54 32.73
Latin 0 0.00 0 0.00 0 0.00
German 0 0.00 0 0.00 0 0.00
French 0 0.00 0 0.00 0 0.00
Spanish 3 1.82 2 1.21 5 3.03
Physical Education 23 13.94 17 10.30 40 24.24
Band 3 1.82 3 1.82 6 3.64
Speech 10 6.06 12 7.27 22 13.33
Vocal Music 4 2.42 4 2.42 8 4.84
Shorthand 0 0.00 3 1.82 3 1.82
Typing 4 2.42 10 6.06 14 8.48






Subiect No. Per Cent No. Per Cent No. Per Ceni
Clerical Practices 1 1.82 8 4.85 11 6.67
Economics 1 0.61 13 7.88 14 8.49
Mechanical Drawing 6 3.64 1 0.61 7 4.25
Vocational Agriculture 7 4.24 0 0.00 7 4.24
Industrial Arts 12 7.27 3 1.82 15 9.09
Home Economics 6 3.64 40 24.24 46 27.88
Home and Family Living 9 5.45 26 15.76 35 21.21
Art 4 2.42 6 3.64 10 6.06
Civics 9 5.45 13 7.88 22 13.33
World Geography 5 3.03 7 4.24 12 7.27
American History 7 4.24 16 9.70 23 13.94
Sociology 1 0.61 1 0.61 2 1.22
World History 5 3.03 6 3.64 11 6.67
Problems of Democracy 0 0.00 0 0.00 0 0.00
Drivers Education 14 8.48 13 7.88 27 16.36
No Answer 14 8.48 14 8.48 28 16.96
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TABLE XIV
TIME SPENT ON HOMEWORK AWAY FROM SCHOOL BY DROPOUTS
(N=165)
Boys Girls Total
No. Per Cent No. Per Cent No. Per Cent
None 16 9.70 5 3.03 21 12.73
Less than 2 hours/day 43 26.06 43 26.06 86 52.12
More than 2 hours/day 13 7.88 38 23.03 51 30.91
No Answer 3 1.82 4 2.42 7 4.24
Total 75 45.46 90 54.54 165 100.00
studying than girls. Sixteen boys indicated that they studied none 
outside of the classroom, but only five girls reported no homework 
done. Seven of the students who had left school, or 4.2 per cent, did 
not attempt to answer this question.
Data presented in Table XV is not consistent with that presented 
in Table VI. Data taken from the permanent files on dropouts showed 
that 53.6 per cent of the dropouts did not participate in extra­
curricular activities, but only 23 per cent of the respondents reported 
no participation in out of class activities.
Extracurricular activities receiving the most participation
were:
1. 4-H Club 38.79%
2. FFA or FHA 34.55%
3. Athletics 32.12%




EXTRACURRICULAR ACTIVITIES PARTICIPATED IN BY DROPOUTS
(N=165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
Athletics 30 18.18 23 13.94 53 32.12
Intramurals 3 1.82 4 2.42 7 4.24
Band 10 6.06 11 6.67 21 12.73
Glee Club 4 2.42 8 4.85 12 7.27
FFA or FHA 21 12.73 36 21.82 57 34.55
4-H Club 19 11.52 45 27.27 64 38.79
Dramatics 4 2.42 12 7.27 16 9.69
School Newspaper 2 1.21 9 5.45 11 6.66
Key Club 1 0.61 0 0.00 1 0.61
Yearbook Staff 1 0.61 0 0.00 1 0.61
Beta Club 1 0.61 0 0.00 1 0.61
Others 10 6.06 7 4.24 17 10.30
None 21 12.73 17 10.30 38 23.03
No Answer 4 2.42 3 1.82 7 4.24
During the process of tabulating and interpreting data for 
Table XVI, showing the extracurricular activities most helpful to the 
dropouts, a different picture was noted. The following information was 
tabulated from the questionnaires returned by the dropouts:
1. 4-H Club 24.85%
2. Athletics 24.85%
3. FFA or FHA 23.03%
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TABLE XVI
EXTRACURRICULAR ACTIVITIES MOST HELPFUL TO DROPOUTS
(N=165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
Athletics 27 16.36 14 8.48 41 24.84
Intramurals 3 1.82 0 0.00 3 1.82
Band 4 2.42 5 3.03 9 5.45
Glee Club 1 0.61 5 3.03 6 3.64
FFA or FHA 11 6.67 27 16.36 38 23.03
4-H Club 11 6.67 30 18.18 41 24.85
Dramatics 1 0.61 4 2.42 5 3.03
School Newspaper 0 0.00 4 2.42 4 2.42
Key Club 0 0.00 0 0.00 0 0.00
Yearbook Staff 1 0.61 1 0.61 2 1.22
Beta Club 0 0.00 0 0.00 0 0.00
None 23 13.94 26 15.76 49 29.70
Others 0 0.00 3 1.82 3 1.82
No Answer 8 4.85 3 1.82 11 6.67
Forty-nine dropouts, or 29.7 per cent, indicated that no extracurricular 
activity was helpful, and eleven, or 6.7 per cent, did not respond when 
asked which extracurricular activity was moat helpful.
One hundred and seven dropouts, or 64.9 per cent, reported that 
they had more or about the same number of friends as their classmates. 
According to data presented in Table XVII, the dropouts were socially 
adjusted. Only 18.8 per cent of the students leaving school indicated
50
TABLE XVII
RELATIONSHIP OF DROPOUTS TO CLASSMATES 
(N=165)
Boys Girls Total
No. Per Cent No. Per Cent No. Per Cent
More friends than most 
of my classmates 10 6.06 11 6.67 21 12.73
About the same number 
of friends as my 
classmates 37 22.42 49 29.70 86 52.12
Fewer friends than most 
of my classmates 13 7.88 18 10.91 31 18.79
Hardly any friends 
at school 9 5.45 7 4.24 16 9.70
No answer 6 3.64 5 3.03 11 6. 66
Total 75 45.45 90 54.55 165 100.00
they had less friends than their classmates, while even a smaller per­
centage (9.7 per cent) said they had very few friends at school. Eleven, 
or 6.7 per cent, did not indicate their relationship to other students
in the school or their class.
Many studies on dropouts have indicated that financial problems
caused students to leave school. In this study, as indicated in
Table XI, 93 students, or 56.4 per cent, stated that they were from 
families with less than $3,000 income per year. Although these data 
have been presented, only 10 of the dropouts, or six per cent, had full­
time employment while in school. Seventy students leaving school in 
this four year period, or 42.4 per cent, said they had a part-time job.
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Forty-five and five tenths per cent (75 students) reported no employ­
ment during the time they were in school. According to data in 
Table XVIII, the students were not lured out of school because of 
their job.
TABLE XVIII
EMPLOYMENT OF DROPOUTS WHILE ATTENDING SCHOOL
(N=165)
Boys Girls To tal
No. Per Cent No. Per Cent No. Per Cent
Full-Time 7 4.24 3 1.82 10 6.06
Part-Time 31 18.79 39 23.64 70 42.43
None 33 20.00 42 25.45 75 45.45
No Answer 4 2.42 6 3.64 10 6.06
Total 75 45.45 90 54.55 165 100.00
Data presented :in Table XIX indicate that 135, or' 82.82 per cent
of the 165 dropouts in this study thought training in a trade or voca-
tional school would be beneficial to them. Only 20, or 12.1 per cent,
thought occupational training would be a waste of time for them. 
Seventy-eight said more training would help them to get a good job and 
57 said it would be worthwhile even if it did not help them with employ­
ment. Indications were that most of the dropouts saw a need for train­
ing in fields which interested them.
As stated earlier, one of the primary purposes of this study
was to determine the causes for high school dropouts. Parallel to
TABLE XIX




No. Per Cent No. Per Cent No. Per Cent
Vocational training 
would help me to 
get a good job 32 19.39 46 27.88 78 47.27
Vocational training 
would be worthwhile 
even if it did not 
help me get a job 28 16.97 29 17.58 57 34.55
Further training 
would be a waste 
of time 9 5.45 11 6.67 20 12.12
No answer 6 3.64 4 2.42 10 6.06
Total 75 45.45 90 54.55 165 100.00
this purpose are factors which would cause students to stay in school
longer. Data in Table XX gives this information as reported by 165 
former students. Factors presented below are in order of importance:
1. Opportunity to go to school part-time and work part-time.
2. More information on "how to study and make efficient use 
of time."
3. More guidance counselor service.
4. More personal contact with the principal and teachers.
5. More assistance in choosing school courses.
6. More participation in school activities and social functions.
7. A more complete vocational program.
Factors in four and five above had the same number of responses.
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TABLE XX
FACTORS WHICH MIGHT HAVE ENCOURAGED LONGER TENURE OF SCHOOL
(N»165)
Boy 8_________  Girls Total
No. Per Cent No. Per Cent No. Per Cent
Smaller classes 10 6.06 4 2.42 14 8.48
More individual attention. 16 9.70 1 0.61 17 10.30
More guidance
counselor service 15 9.09 12 7.27 27 16.36
More personal contact 
with principal and 
teachers 12 7.27 12 7.27 24 14.55
More participation 
in school activities 
and school functions 11 6.67 11 6.67 22 13.33
More assistance in
choosing school courses 12 7.27 12 7.27 24 14.55
More occupational 
information at an 
earlier age 7 4.24 5 3.03 12 7.27
Opportunity to go to 
school part-time and 
work part-time 13 7.88 18 10.91 31 18.79
More assistance on how 
to study and make 
efficient use of time 16 9.70 12 7.27 28 16.97
More opportunities 
to be a leader 9 5.45 8 4.85 17 10.30
A more complete
vocational program 11 6.67 11 6.67 22 13.33
Other 6 3.64 5 3.03 11 6.67
None of the above 13 7.88 7 4.24 20 12.12
No answer 5 3.03 13 7.88 18 10.91
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Factor number one may seem to contradict data presented in 
Table XVIII, but this is probably not the case. In Table XVIII the 
information was based on students going to school full-time whereas 
in Table XX, the students would be going to school only part-time and 
working part-time.
Information showing the number of days each student was absent 
from school the last year he attended could have been gotten from the 
permanent school files. These data did not indicate the number of 
days absent due to sickness or other causes. Data in Table XXI were 
taken from completed questionnaires to ascertain if the absences were 
perhaps excusable due to sickness or if there was a lack of interest 
on the part of the student. Data in this table does not seem to in­
dicate that students were absent for causes other than sickness to a 
greater degree than for causes due to sickness. Conclusions were drawn 
that the dropouts were not absent from school during their last year 
primarily because of their lack of interest in school work.
Data in Table XXII give some indication of why the students in 
this study left school. Forty-three dropouts, 26.07 per cent, indicated 
there was little relationship between the courses they were enrolled 
in and their present vocation. The same number (43) indicated they 
became disinterested and decided to leave school because they were 
pregnant, were sent to a reform school, joined the armed services, or 
their husbands and friends were catalyst which caused them to leave 
school prior to graduation.
Twenty-three dropouts, 13.93 per cent, said they left school 
because of the school principal, counselor or teachers. Another 5.45 
per cent left because their relatives encouraged this action.
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TABLE XXI
NUMBER OF DAYS ABSENT DURING FINAL YEAR OF SCHOOL
(N-165)
Boys Girls Total
No. Per Cent No. Per Cent No. Per Cent
Sickness
None 25 15.15 28 16.97 53 32.12
1 - 1 5  days 21 12.73 27 16.36 48 29.09
More than 15 days 14 8.48 27 16.36 41 24.84
No answer 15 9.09 8 4.85 23 13.94
Total 75 45.45 90 54.55 165 100.00
Other than Sickness
None 11 6.67 29 17.57 40 24.24
1 - 1 5  days 29 17.58 28 16.97 57 34.55
More than 15 days 26 15.76 18 10.91 44 26.67
No answer 9 5.45 15 9.09 24 14.54
Total 75 45.46 90 54.54 165 100.00
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TABLE XXII
PERSONS OR REASONS PRIMARILY RESPONSIBLE FOR DROPOUTS
(N=165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
School counselor 3 1.82 2 1.21 5 3.03
School principal 5 3.03 4 2.42 9 5.45
School teacher 6 3.64 3 1.82 9 5.45
Parents 3 1.82 4 2.42 7 4.24
Relatives 4 2.42 5 3.03 9 5.45
Minister 1 0.61 2 1.21 3 1.82
Employer 1 0.61 0 0.00 1 0.61
Other 14 8.48 29 17.58 43 26.07
Little relationship
between courses enrolled 
in and vocation 24 14.55 19 11.52 43 26.07
No answer 14 8.48 22 13.33 36 21.81
Total 75 45.46 90 54.54 165 100.00
Data indicate that in the opinion of respondents the schools 
were not meeting their needs. Information in Table XXIII shows that 
23.63 per cent of the dropouts thought the subjects should be presented 
in a more practical manner. Information given by 22.42 per cent showed 
a need for more involvement in activities, and 21.21 per cent said a 
wider range of vocational subjects and more occupational information 
should be offered. The dropouts were given the opportunity to list
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TABLE XXIII
NEEDS NOT MET BY THE SCHOOL ACCORDING TO DROPOUTS
(N-165)
BOV8 Girls Total
No. Per Cent No. Per Cent No. Per Cent
More attention 13 7.88 13 7.88 26 15.76
More subject matter 8 4.85 23 13.94 31 18.79
A wider choice of 
vocational subjects 7 4.24 28 16.97 35 21.21
More occupational 
information 16 9.70 20 12.12 36 21.82
Subjects presented in a 
more practical manner 14 8.48 25 15.15 39 23.63
An opportunity to be 
involved in more 
activities 15 9.09 22 13.33 37 22.42
No answer 7 4.24 10 6.06 17 10.30
other improvements needed in the schools. The following list is in 
the student's language:
1. Teachers need to be better qualified and should be teaching 
within their fields.
2. The school needs teachers who show an interest in the 
students and not teach just as a means of making a living.
3. Teachers should treat all students the same regardless of 
financial or social standing in the community.
4. Claaner schools.
5. Teachers who can present the materials in a simple and easy 
to understand manner so that all the students can understand 
the subject being taught.
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6. Closer relationship between students and teachers.
7. Some type of financial assistance is needed for students
unable to get financial assistance from parents or elsewhere.
8. Less comments from the teachers about how "no good" students 
are and more encouragement to do a better job.
9. School all year. Have class for 3 months and a break
for 1 month.
10. Have auto mechanics and other technical courses as part
of the curriculum.
Table XXIV presents data given by the respondents for enrolling 
in certain courses while in school. Most of them indicated they took 
courses because they were required. Running a close second was the 
statement that the courses enrolled in were more interesting than others,
TABLE XXIV
DROPOUTS1 REASONS FOR TAKING CERTAIN COURSES
(N=165)
Bovs  Girls Total
_No. Per Cent No. Per Cent No. Per Cent
Subject was more
interesting 18 10.91 37 22.42 55 33.33
Would help me prepare
for an occupation 12 7.27 21 12.73 33 20.00
Was required to take
them 33 20.00 31 18.79 64 38.79
No other courses were
being offered 18 10.91 24 14.55 42 25.46
Other reasons
No answer 6 3.64 3 1.82 9 5.46
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Other reasons listed were:
1. A need for certain courses in life's vocation.
2. Took subjects which were being taught by qualified teachers.
One student indicated he had to take certain courses because
some of the teachers selected students who were socially and finan­
cially independent.
Only nine dropouts refused to respond to the question of "why 
did you take certain courses in school?"
Table XXV appears to be rather self explanatory. The majority 
of the students leaving school indicated there was a need for an 
opportunity to make a choice between practical occupational subjects 
and those which are normally referred to as academic subjects. Twenty- 
two and four-tenths per cent said there was a need for a choice between 
a college preparatory and occupational training major, while 17.58 per 
cent recommended less requirements for academic subjects in order to 
graduate.
A large number of the former students did not respond to the 
question dealing with improvements in the curriculum. Forty dropouts or 
24.24 per cent declined the opportunity to answer this question.
When the respondents were asked if they thought they would have 
been better prepared for an occupation had they continued in school 
and graduated, the following information was given: Forty-nine boys
and 58 girls or a total of 107 dropouts said "yes" while only 22 boys 
and 24 girls said "no." Twelve of the respondents did not present 
their opinion on this matter.
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TABLE XXV
IMPROVEMENTS RECOMMENDED IN THE HIGH SCHOOL CURRICULUM
(N=»165)
Boys  Girls Total
______________ No. Per Cent No. Per Cent No. Per Cent
Choice between college 
preparatory and 
occupational training
major 13 7.88 24 14.55 37 22.42
Less requirements of 
academic subjects for 
graduation 14 8.48 15 9.09 29 17.58
Opportunity to make a
choice between practical 
occupational training 
and academic subjects 31 18.79 32 19.39 63 38.18
Others 2 1.21 0 0.00 2 1.21
None 0 0.00 1 0.61 1 0.61
No answer 18 10.91 22 13.33 40 24.24
According to data in Table XXVI, 53.94 per cent of the dropouts 
had considered returning to high school, but 40 per cent indicated they 
never intended to return to school.
Twenty-seven of the students returning to school graduated.
Five started to a college or university and three of these are on the 
honor roll.
Data presented in Table XXVII, indicate most of the young men 
and women who were dropouts are unhappy with their present employment. 
Only 23.64 per cent indicated they did not prefer employment in other 
occupations while 66.06 per cent said they would like to be employed 
in other jobs. This is a serious problem because most of the dropouts
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TABLE XXVI
NUMBER OF DROPOUTS WHO HAVE CONSIDERED RETURNING TO HIGH SCHOOL
(N=165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
Yes 33 20.00 56 33.94 89 53.94
No 39 23.64 27 16.36 66 40.00
No answer 3 1.82 7 4.24 10 6.06
Total 75 45.46 90 54.54 165 100.00
TABLE XXVII




No. Per Cent No. Per Cent No. Per Cent
Yes 46 27.88 63 38.18 109 66.06
No 23 13.94 16 9.70 39 23.64
No answer 6 3.64 11 6.66 17 10.30
Total 75 45.46 90 54.54 165 100.00
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are not really prepared for job entry and most employers want their 
new employees to have at least a high school diploma. The chances of 
these dropouts changing into a job which they really want will be rare 
unless they prepare themselves through some training program for their 
desired vocation.
Table XXVIII gives an evaluation of the reasons why job entry 
would be difficult for dropouts in their number one occupational 
choice. The following reasons are presented in order of their impor­
tance.
1. Lack of special training
2. Lack of experience
3. Cannot afford to attend a trade school
4. Good jobs are getting scarce
5. Lack of good job opportunities in or near my community
6. Knowledge about the opportunities that exist is limited
The six factors presented above are the major ones but those
listed by a fewer number of dropouts are just as valid. The dropouts 
have indicated that consideration of some of these factors in the school 
program would be beneficial.
Factors four and five received the same response from the drop­
outs. In both cases 24.25 per cent of the dropouts express this as a 
reason why job entry would be difficult for them.
According to data in Table XXIX, the largest percentage (36.37)
of dropouts was from the city (over 2500 in population). Running an
extremely close second was rural students not living on a farm (35.76). 
Twelve and one tenth per cent of the dropouts resided in a town or 
village under 2,500 population while only 9.09 per cent originated on
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TABLE XXVIII
REASONS THAT MAKE JOB ENTRY DIFFICULT AS INDICATED BY DROPOUTS
(N=165)
Bovs Girls Total
Reasons No. Per Cent No. Per Cent No. Per Cent
Too many people want 
this kind of work and 
job is becoming 
overcrowded 3 1.82 10 6.06 13 7.88
People my age and 
sex are not usually 
hired for this kind 
of work 7 4.24 6 3.64 13 7.88
Lack of experience 21 12.73 28 16.97 49 29.70
Lack of special 
training 29 17.58 30 18.18 59 35.76
Lack of personal 
characteristics 
and other qualifi­
cations 10 6.06 7 4.24 17 10.30
This kind of work is 
not available in this 
section of the country 3 1.82 8 4.85 11 6.67
My family expects me 
to do other work 2 1.21 2 1.21 4 2.42
Transportation is a 
problem 5 3.03 24 14.55 29 17.58
I have few or no friends 
who could help me get 
the job 9 5.45 13 7.88 22 13.33
I have few or no rela­
tives who could help 
me get the job 9 5.45 8 4.85 17 10.30
Not smart' enough 13 7*88 6 3.64 19 11.51
Cannot afford to 
attend a trade 





Reasons No. Per Cent No. Per Cent No. Per Cent
Schools I have gone to 4 2.42 5 3.03 9 5.45
Lack of parental 
interest 2 1.21 3 1.82 5 3.03
Ability to borrow money 10 6.06 14 8.48 24 14.54
I do not want to move 2 1.21 6 3.64 8 4.85
Good jobs are getting 
scarce 13 7.88 27 16.36 40 24.24
Lack of good job
opportunities in or 
near my community 21 12.73 19 11.52 40 24.25
My religion 0 0.00 0 0.00 0 0.00
No technical or trade 
school near by 5 3.03 4 2.42 9 5.45
I do not know enough 
about opportunities 
that exist 15 9.09 19 11.52 34 20.61
I have to help support 
my family 12 7.27 10 6.06 22 13.33
None of the above 10 6.06 9 5.45 19 11.52
No answer 4 2.42 24 14.55 28 16.97
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TABLE XXIX
DROPOUTS' PLACE OF RESIDENCE WHILE ATTENDING SCHOOL(^165)
Bovs  Girls Total
_No. Per Cent No. Per Cent No. Per Cent
Town or village 
(under 2500
population) 7 4.24 13 7.88 20 12.12
City (over 2500 
population) 29 17.58 31 18.79 60 36.37
In the country, but 
not on a farm 28 16.97 31 18.79 59 35.76
On a farm 4 2.42 11 6.67 15 9.09
No answer 7 4.24 4 2.42 11 6. 66
Total 75 45.45 90 54.55 165 100.00
the farms of Natchitoches Parish. Eleven dropouts, or 6.66 per cent,
did not choose to make their place of residency known.
In previous tables data were presented to indicate causes for 
students leaving school. Marriage, pregnancy and the influence of 
husbands wanting wives to drop out were some reasons given. Table XXX 
presents data concerning the marital status of both male and female 
dropouts. Seventy-three, or 44.24 per cent, were married and the same 
number indicated they were unmarried. Nineteen of the respondents, or
11.52 per cent, did not answer this question.
Physical handicaps were thought to be one cause for students 
leaving school. According to data in Table XXXI a very small percentage 
of the students in Natchitoches Parish left school for this reason.
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TABLE XXX
MARITAL STATUS OF DROPOUTS 
(N=165)
Boys  Girls Total
No. Per Cent No. Per Cent No. Per Cent
Yes 23 13.94 50 30.30 73 44.24
No 42 25 45 31 18.79 73 44.24
No Answer 10 6.06 9 5.46 19 11.52
Total 75 45.45 90 54.55 165 100.00
TABLE XXXI
PHYSICAL HANDICAPS LIMITING DROPOUTS' OCCUPATION
(N=165)
Boys  Girls Total
_No. Per Cent No. Per Cent No. Per Cent
Yes 8 4.85 5 3.03 13 7.88
No 56 33.94 79 47.88 135 81.82
No Answer______________  11______ 6.66  6  3.64______ 17___ 10.30
Total 75 45.45 90 54.55 165 100.00
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Only 13 students, or 7.88 per cent, left school for physical reasons, 
while 135 students, or 81.82 per cent, said that this was not a factor 
causing them to leave school. Information dealing with physical handi­
caps of seven former students was not available.
In some studies of the dropout problem, broken homes seemed to 
be a major factor in causing students to leave school. In this study 
the data did not indicate this to be a critical factor. Thirty-five 
per cent of the dropouts reported both parents living and living to­
gether, while 21.02 per cent indicated both living, but separated or 
divorced. Data presented in Table XXXII show a relatively large per­
centage of the dropouts (19.4 per cent) having one or both parents 
deceased.
TABLE XXXII




Parents are: No. Per Cent No. Per Cent No. Per Cent
Both living and 
living together 24 14.54 34 20.61 58 35.15
Both alive and 
separated 8 4.85 18 10.91 26 15.76
Both alive and 
divorced 7 4.24 2 1.21 9 5.45
Father not living 10 6.06 10 6.06 20 12.12
Mother not living 2 1.21 5 3.03 7 4.24
Neither father nor 
mother living 3 1.82 2 1.21 5 3.03
No answer 21 12.73 19 11.52 40 24.25
Total 75 45.45 90 54.55 165 100.00
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The largest percentage of the respondents came from a family of 
four children. These data are presented in Table XXXIII. Twelve and 
one-tenth per cent of the dropouts were from a family of four children. 
Ranking in number two place was a family of five children. Eight and 
nine-tenths per cent of the dropouts were found in homes with three 
children. The picture presented in this table might have been different 
if this information had been available on the 78 cards of the dropouts 
which did not contain this information.
TABLE XXXIII
NUMBER OF CHILDREN IN THE HOME OF THE DROPOUT
(N=470)
Boys  Girls Total
No. Per Cent No. Per Cent No. Per Cent
1 9 1.91 18 3.83 27 5.74
2 20 4.26 17 3.62 37 7.88
3 26 5.53 16 3.40 42 8.94
4 30 6.38 27 5.74 57 12.12
5 36 7.66 17 3.62 53 11.28
6 27 5.74 11 2.34 38 8.08
7 21 4.47 14 2.98 35 7.45
8 18 3.83 13 2.77 31 6.60
9 13 2.77 10 2.13 23 4.90
10 16 3.40 2 0.43 18 3.83
11 7 1.49 5 1.06 12 2.55
12 1 0.21 3 0.64 4 0.85
13 or more 7 1.49 9 1.91 16 3.40
Unknown 40 8.51 37 7.87 78 16.38
Total 271 57.66 199 42.34 470 100.00
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Data presented In Table XXXIV give a picture of the influence the 
school had on the dropouts in this study. The schools were not criti­
cized severely nor were they praised highly. Approximately the same 
number responded to each of the four categories in the question. Forty- 
six and one-tenth per cent indicated that the school had some, to a 
great deal of influence on their choice of occupations while 38.79 per 
cent said the schools had very little to no influence on their choice. 
Fifteen and two-tenths per cent did not respond to the question.
TABLE XXXIV
INFLUENCE HIGH SCHOOL HAD ON DROPOUTS' CHOICE OF OCCUPATION
(N=165)
Boys Girls Total
No. Per Cent No. Per Cent No. Per Cent
A great deal 15 9.09 22 13.33 37 22.42
Some 18 10.91 21 12.73 39 23.64
Very little 15 9.09 14 8.49 29 17.58
None 15 9.09 20 12.12 35 21.21
Dropouts not 
reporting 12 7.27 13 7.88 25 15.15
Total 75 45.45 90 54.55 165 100.00
Data in Table XXXV were designed to show reasons given by the 
dropouts for leaving school. Those most frequently given by boys were:
1. The student was more interested in getting a job and earning 
money.
2. The student had to go to work to help support his family.
3. Respondents parents could no longer give him financial help.
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TABLE XXXV
FREQUENCY OF REASONS FOR LEAVING SCHOOL 
(N*=165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
I did not like school 13 7.88 11 6.67 24 14.55
I found studying too 
difficult 10 6.06 6 3.64 16 9.70
My scholastic standing 
was too low 6 3.64 5 3.03 11 6.67
I did not get along well 
with my teachers 7 4.24 10 6.06 17 10.30
My parents had other 
plans for my future 0 0.00 0 0.00 0 0.00
My parents could no
longer give me financial 
help 14 8.48 13 7.88 27 16.36
The cost of going to 
high school was too 
high for me 10 6.06 9 5.45 19 11.51
I had to go to work 
to help support my 
family 15 9.09 10 6.06 25 15.15
I was planning to get 
married 3 1.82 20 12.12 23 13.94
I was married 2 1.21 15 9.09 17 10.30
I was more interested 
in getting a job and 
earning money for myself 22 13.33 6 3.64 28 16.97
I was not physically 
able to go to school 2 1.21 6 3.64 8 4.85
I do not need a high 
school education for 





No. Per Cent No. Per Cent No. Per Cent
I can earn as much 
money without a high 
school education as 
I can with it 6 3.64 0 0.00 6 3.64
None of the above 4 2.42 7 4.24 11 6.66
No answer 1 0.61 6 3.64 7 4.25
4. Did not like school
5. Found studying too difficult and the cost of going to high 
school to high.
Reasons most frequently given by the girls were:
1. Planning to get married
2. Student was married
3. Parents could not continue with their financial help
4. Could not get along well with the teachers
5. Student had to go to work to help support her family.
According to information presented in Table XXXVI, 22 boys and
39 girls, or 36.97 per cent, said they were presently attending or 
planning to attend a trade or business school. Ninety-three dropouts, 
or 56.36 per cent, indicated they were not enrolled in a school to learn 
a skill or trade and that they did not plan to attend a trade or business 
school. Only 6.67 per cent of the students leaving school refrained 
from giving an answer to this part of the questionnaire.
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TABLE XXXVI
DROPOUTS PRESENTLY ATTENDING OR PLANNING TO ATTEND 
A TRADE OR BUSINESS SCHOOL 
(N-165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
Yes 22 13.33 39 23.64 61 36.97
No 45 27.27 48 29.09 93 56.36
No Answer 8 4.85 3 1.82 11 6.67
Total 75 45.45 90 54.55 165 100.00
Data in Table XXXVII show the occupations of the 165 dropouts. 
Respondents were engaged in 50 different occupations.
The four occupations having the largest number of dropouts were:
1 . Homemaking 56
2. Armed Services 7
3. Laborer 7
4. Secretary 5
Ten, or 6 per cent, were unemployed. The occupations were so 
varied that it was impossible to determine a trend of occupational 
choices. Eighteen of the dropouts, or 10.90 per cent, did not indicate 
their occupation at the time this survey was made.
The dropouts' reasons for choosing the occupations in which they 
were engaged are presented in Table XXXVIII. These data were not sur­
prising. The boys indicated that their first reason for choosing a job 
was the salary. The girls indicated their primary reason was service to
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TABLE XXXVII
PRESENT OCCUPATION OF DROPOUTS 
(N=165)
Boys  Girls Total
Occupation No. Per Cent No. Per Cent No. Per Cent
Auto mechanic 3 1.80 0 0.00 3 1.80
Ammunition plant 1 0.60 0 0.00 1 0.60
Armed Services 6 3.60 1 0.60 7 4.20
Actress 0 0.00 1 0.60 1 0.60
Boatmaker 1 0.60 0 0.00 1 0.60
Cashier 0 0.00 2 1.20 2 1.20
Carpenter 3 1.80 0 0.00 3 1.80
Carpenter's helper 1 0.60 0 0.00 1 0.60
Construction 1 0.60 0 0.00 1 0.60
Carpet layer 1 0.60 0 0.00 1 0.60
College student 3 1.80 0 0.00 3 1.80
Children day care 0 0.00 1 0.60 1 0.60
Catching & crating poultry 1 0.60 0 0.00 1 0.60
Culvert maker 2 1.20 0 0.00 2 1.20
Cook 1 0.60 0 0.00 1 0.60
Cabinet maker 1 0.60 0 0.00 1 0.60
Drug delivery 1 0.60 0 0.00 1 0.60
Electronic technician 1 0.60 0 0.00 1 0.60
Farm work 3 1.80 0 0.00 3 1.80
Grocery bagger 1 0.60 0 0.00 1 0.60





Occupation No. Per Cent No. Per Cent No. Per Cent
Hauling logs 1 0.60 0 0.00 1 0.60
Laborer 7 4.20 0 0.00 7 4.20
Leather worker 1 0.60 0 0.00 1 0.60
Domestic work (maid) 0 0.00 1 0.60 1 0.60
Nurse 0 0.00 2 1.20 2 1.20
Nurses aid 0 0.00 1 0.60 1 0.60
Offshore oil work 1 0.60 0 0.00 1 0.60
Oil field maintenance 1 0.60 0 0.00 1 0.60
Public work 2 1.20 0 0.00 2 1.20
Produce stockman at 
supermarket 1 0.60 0 0.00 1 0.60
Papermill 1 0.60 0 0.00 1 0.60
Plumber 1 0.60 0 0.00 1 0.60
Roughneck 3 1.80 0 0.00 3 1.80
Roofer 2 1.20 0 0.00 2 1.20
Secretary 0 0.00 5 3.00 5 3.00
Seamstress 0 0.00 1 0.60 1 0.60
Sawmill (block setter) 1 0.60 0 0.00 1 0.60
Sheet metal 2 1.20 0 0.00 2 1.20
Sanitarian 1 0.60 0 0.00 1 0.60
Truck driver 2 1.20 0 0.00 2 1.20
Unemployed 5 3.00 5 3.00 10 6.00




Bovs  Girls Total
Occupation No. Per Cent No. Per Cent No. Per Cent
Waitress 0 0.00 2 1.20 2 1.20
Welding trainee 1 0.60 0 0.00 1 0.60
Singer 1 0.60 0 0.00 1 0.60
Marking timber 1 0.60 0 0.00 1 0.60
Bookkeeping 0 0.00 1 0.60 1 0.60
Telephone operator 0 0.00 1 0.60 1 0.60
No answer 9 5.45 9 5.45 18 10.90
Total 75 45.65 90 54.35 165 100.00
TABLE XXXVIII
DROPOUTS' r e a s o n s f o r  c h o o s i n g  t h e i r  p r e s e n t o c c u p a t i o n
(N-165)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
This is an important job 11 6.67 18 10.91 29 17.58
It pays a high salary 28 16.97 8 4.85 36 21.82
Other people will 
respect me 4 2.42 2 1.21 6 3.63
It matches my abilities 18 10.91 16 9.70 34 20.61
I know a lot about it 16 9.70 18 10.91 34 20.61
It offers security 16 9.70 12 7.27 28 16.97
I can be my own boss 10 6.06 14 8.48 24 14.55
My parents want 
me to do this 2 1.21 3 1.82 5 3.03
It is exciting work 13 7.88 17 10.30 30 18.18
I can help other people 13 7.88 19 11.52 32 19.40
None of the above 6 3.64 19 11.52 25 15.16
No answer reported 5 3.03 12 7.27 17 10.30
other people. Considering data presented by the composite group, the 
important reasons for desiring to follow the occupations listed in 
Table XXXVIII are:
1. It pays a higher salary 21.82 per cent
2. I know a lot about it 20.61 per cent
3. It matches my ability 20.61 per cent
4. I can help other people 19.40 per cent
5. It is exciting work 18.18 per cent
6. It is an important job 17.58 per cent
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According to data tabulated in Table XXIX, 20 boys and 31 girls 
gave credit to their parents for being very helpful in assisting them 
with an occupational decision. The boys and girls rated parents as 
the most important source of occupational information. The boys rated 
their sources of occupational information in the following order of
importance:
Pa r e n t s   20.00 per cent
Personal job experiences   14.55 per cent
Relatives.................................13.94 per cent
F r i e n d s ................................... 13.94 per cent
Twelve and one-tenth per cent said counselors were of no help, and 
10.30 per cent said teachers were of no help with occupational informa­
tion.
The girls rated their sources of occupational information in the
following manner:
Pa r e n t s ........................   25.46 per cent
F r i e n d s .................................  24.24 per cent
High school c u r r i c u l u m ................. 15.76 per cent
Personal job experiences ............... 13.94 per cent
Relatives.................................13.94 per cent
Fifteen and two-tenths per cent of the girls said counselors were of 
no help, and 14.55 per cent said teachers were of no help with occupa­
tional information.
Conditions considered most important by the respondents when 
selecting a career are shown in Table XL. The dropouts indicated several 
factors were almost equal in importance when considered as the basis for
TABLE XXXIX
RELATIONSHIP OF DROPOUTS' OCCUPATIONAL DECISION TO SOURCES OF OCCUPATIONAL INFORMATION
(N=165)
Very Helpful Little Help No Help No Answer
No. Per Cent No. Per Cent No. Per Cent No. Per Cent
BOYS - -
Parents 20 12.12 13 7.88 10 6.06 12 7.27
Friends 8 4.85 15 9.09 10 6.06 22 13.33
High school counselor 4 2.42 6 3.64 20 12.12 25 15.15
Teachers 6 3.64 8 4.85 17 10.30 24 14.55
Relatives 11 6.67 12 7.27 10 6.06 22 13.33
Movies or television 3 1.82 9 5.45 19 11.52 24 14.55
Occupational handbooks 2 1.21 11 6.67 15 9.09 27 16.36
Personal job experience 16 9.70 8 4.85 9 5.45 23 13.94
High school curriculum 3 1.82 11 6.67 12 7.27 29 17.58
Others 0 0.00 1 0.61 10 6.06 43 26.06




Very Helpful Little Help No Help No Answer
No. Per Cent No. Per Cent No. Per Cent No. Per Cent
GIRLS
Parents 31 18.79 11 6.67 14 8.48 11 6.67
Friends 10 6.06 30 18.18 12 7.27 7 4.24
High school counselor 8 4.85 9 5.45 25 15.15 10 6.06
Teachers 15 9.09 4 2.42 24 14.55 9 5.45
Relatives 10 6.06 13 7.88 20 12.12 12 7.27
Movies or television 5 3.03 13 7.88 22 13.33 16 9.70
Occupational handbooks 11 6.67 7 4.24 21 12.73 16 9.70
Personal job experiences 11 6.67 12 7.27 14 8.48 15 9.09
High school curriculum 10 6.06 16 9.70 15 9.09 19 11.52
Others 0 0.00 0 0.00 14 8.48 31 18.79
1. Husband 2 1.21 0 0.00 0 0.00 0 0.00
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TABLE XL
CONDITIONS CONSIDERED BY DROPOUTS WHEN CHOOSING A CAREER
(N=165)
Important Not Important No Opinion
No. Per Cent No. Per Cent No. Per Cent
BOYS
Something new and 
exciting 29 17.58 4 2.42 6 3.64
Opportunity to serve 
my fellow man 24 14.55 7 4.24 3 1.82
Being my own boss 15 9.09 18 10.90 6 3.64
Steady work 
(all year) 33 20.00 4 2.42 4 2.42
Regular working hours 
(8 hours per day,
5 days per week) 33 20.00 11 6. 67 3 1.82
Working with friends 25 15.15 5 3.03 8 4.85
My ability 32 19.39 3 1.82 6 3.64
My interest in 
the work 37 22.42 0 0.00 3 1.82
A satisfying family 
life 32 19.39 3 1.82 5 3.03
The salary the job pays 35 21.21 1 0.61 4 2.42
Opportunity for
challenging experience 29 17.58 3 1.82 3 1.82
Opportunity for 
advancement 32 19.39 2 1.21 4 2.42
Education and training 
the job requires 25 15.15 5 3.03 7 4.24
Opportunity for travel 16 9.70 16 9.70 7 4.24
A job near home 18 10.90 13 7.88 5 3.03
A job in a different 





Important Not Important No Opinion
No. Per Cent No. Per Cent No. Per Cent
GIRLS - -
Something new and 
exciting 27 16.36 12 7.27 13 7.88
Opportunity to serve 
my fellow man 32 19.39 4 2.42 9 5.45
Being my own boss 16 9.70 29 17.68 9 5.45
Steady work 
(all year) 42 25.45 5 3.03 6 3.64
Regular working hours 
(8 hours per day,
5 days per week) 43 26.06 10 6.06 4 2.42
Working with friends 27 16.36 19 11.52 12 CM
My ability 43 26.06 0 0.00 8 4.84
My interest in 
the work 48 29.09 5 3.03 5 3.03
A satisfying family 
life 38 23.03 7 4.24 12 7.27
The salary the job pays 50 30.30 5 3.03 2 1.21
Opportunity for
challenging experiences 35 21.21 5 3.03 10 6.06
Opportunities for 
advancement 40 24.24 4 2.42 11 6.67
Education and training 
the job requires 45 27.27 0 0.00 9 5.45
Opportunity for travel 13 7.88 27 16.36 8 4.84
A job near home 42 25.45 12 7.27 7 4.24
A job in a different 
state 14 8.48 24 14.54 11 6. 67
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selecting an occupation. Factors listed by the boys in order of 
importance were as follows:
Interest in the w o r k   22.42 per cent
Salary the job p a y s  21.21 per cent
Steady work all the y e a r   20.00 per cent
Regular working hours ....................  20.00 per cent
Ability to do the w o r k ....................19.39 per cent
Satisfying family l i f e ................... 19.39 per cent
Opportunity for advancement .............  19.39 per cent
The girls placed different values on the factors for selecting 
a career. They indicated the following to be the most important to 
them:
Salary the job p a y s ......................  30.30 per cent
Interest in the w o r k ....................  29.09 per cent
Education and training job requires . . . 27.27 per cent
Regular working hours ....................  26.06 per cent
A bi l i t y .................................... 26.06 per cent
Steady work all y e a r ....................  25.45 per cent
A job near h o m e ........................... 25.45 per cent
It is interesting to note that none of the girls rated "ability" and 
"education and training" as not important.
Seven of the principals in the schools used in this study were 
interviewed. Table XLI shows data collected from interviews.
When the principals were interviewed, two of them indicated the 
maximum size for a class should be 25 students and 20 would be ideal. 
One stated that in courses where skills were being taught, that 15
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TABLE XLI
PRINCIPALS' EVALUATION OF METHODS FOR HOLDING POTENTIAL
DROPOUTS IN SCHOOL 
(N=7)
 Yes  No______
No. Per Cent No. Per Cent
1. Require less English, Mathematics, 
and History 7 100.00 0 0.00
2. Wider choice of vocational subjects 7 100.00 0 0.00
3. Complete freedom in selecting 
courses during the last two years 
of high school 7 100.00 0 0.00
4. A dual diploma system with parents 
and student making the choice as to 
which one the student would pursue 5 71.43 2 28.57
5. Smaller classes 6 85.71 1 14.28
6. More individual attention 7 100.00 0 0.00
7. More guidance counselor services 5 71.43 2 28.57
8. More personal contact with 
principal and teachers 5 71.43 2 28.57
9. More participation in school 
activities and social functions 5 71.43 2 28.57
10. More assistance in choosing courses 4 57.14 3 42.86
11. More occupational information at 
an earlier age 6 85.71 1 14.28
12. Going to school part-time and 
working part-time 4 57.14 3 42.86
13. More assistance on "how to study 
and make efficient use of time" 4 57.14 3 42.86
14. More opportunities to be a leader 6 85.71 1 14.28
15. A more complete vocational program 7 100.00 0 0.00
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students would be ample for an instructor at any given time. Another 
principal stated that the students should be taught "how to study and 
make efficient use of their time before they reached high school age." 
His reason for this statement was "the potential dropout is started in 
elementary school, and usually terminates in high school because legally 
he must remain in school until his 16th birthday." A fourth principal 
indicated more opportunities should be given potential dropouts to be 
leaders, but that this leadership should be in the dropout's field of 
interest.
Data in Table XLII is very revealing even though it is the school's 
evaluation of why the student left. The major reason for students, 
in this study, leaving school was "dislike for school experiences."
These data indicate 25.96 per cent of the dropouts left school for this 
reason. Twenty-two and eight-tenths per cent left school because of 
academic difficulty and 17.45 per cent were caused by marriages. The 
last two reasons could be the direct results of the first reason, 
dislike for school experiences. The fourth factor given for causing 
students to leave school was parental influence. Most of this was 
probably caused from economic problems within the family.
As shown in Table XLIII, 350 of the 470 dropouts, or 74.48 per 
cent, received counseling from their teacher, guidance counselor, or 
principal prior to leaving school. There were 99 students, or 21.06 
per cent, who dropped out of school before having a conference with 
the counselor or principal. These may have been those who did not 
return to school in the fall after the summer vacation. The permanent 
records did not show information concerning counseling on 21 dropouts.
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TABLE XLII
REASONS FOR STUDENTS DROPPING OUT OF HIGH SCHOOL 1965-69 
AS REPORTED BY THE SCHOOL 
(N=470)
Bovs Girls Total
No. Per Cent No. Per Cent No. Per Cent
1 . Physical illness 5 1.06 3 0.64 8 1.70
2. Physical disability 2 0.43 2 0.43 4 0.86
3. Mental illness 8 1.70 1 0.21 9 1.91
4. Mental disability 25 5.32 4 0.85 29 6.17
5. Behavioral difficulty 40 8.51 10 2.13 50 10.64
6. Academic difficulty 84 17.87 23 4.89 107 22.76
7. Lack of appropriate 
curriculum 14 2.98 4 0.85 18 3.83
8. Poor pupil-staff 
relationships 9 1.91 3 0.64 12 2.55
9. Poor relationships 
with fellow pupils 4 0.85 4 0.85 8 1.70
10. Dislike school 
experience 83 17.66 39 8.30 122 25.96
11. Parental influence 50 10.64 28 5.96 78 16.60
12. Needed at home 9 1.91 7 1.49 16 3.40
13. Economic reasons 27 5.74 15 3.19 42 8.93
14. Employment 45 9.57 13 2.77 58 12.34
15. Marriage 7 1.49 75 15.96 82 17.45
16. Pregnancy 0 0.00 53 11.28 53 11.28
17. Other known reasons 
a. Non-educational 
institutions 3 0.64 1 0.21 4 0.85
b. Armed services 15 3.19 2 0.43 17 3.62
c. Other educational 
institutions 10 2.13 2 0.43 12 2.56
18. Reasons unknown 6 1.28 10 2.13 16 3.41
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TABLE XLIII




No. Per Cent No. Per Cent No. Per Cent
Yes 210 44.69 140 29.79 350 74.48
No 52 11.06 47 10.00 99 21.06
Unknown 9 1.91 12 2.55 21 4.46
Total 271 57.66 199 42.34 470 100.00
Few of the schools had full-time counselors. Those not having full-time 
counselors had someone on the faculty with training and experience in 
counseling.
No student should be allowed to drop out of school without a 
pleasant exit interview with some member of the school faculty. It is 
possible that this last interview could cause a change of heart on the 
part of the potential dropout.
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary
This study was concerned with the most common reasons for students 
in Natchitoches Parish leaving school before graduation. Also included 
was an examination of a possible solution to this problem.
The descriptive survey method using the questionnaire technique 
was the research procedure used in this study. Data were also recorded 
from the permanent records of the Natchitoches Parish school system and 
from personal interviews with principals of seven schools as well as 
guidance counselors and some teachers.
This study included 470 former students of which 271, or 57.7 per 
cent, were boys and 199, or 42.3 per cent, were girls. These dropouts 
were from the 17 high schools in Natchitoches Parish and had been en­
rolled during the period of September 1965 to May 1969. These young 
people left school for many reasons.
These 470 dropouts represented approximately 17 per cent of the 
total high school enrollment of the Natchitoches Parish high schools.
This is significant since it is well below the national average of 40 
per cent and the state average of approximately 22 per cent.
The highest percentage of male dropouts occurred at the 10th grade 
level and the largest per cent of the females left while in the 11th
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grade. The largest number dropped out at 17 years of age (156) and the 
second highest number (121) fell at 16 years of age. This study showed 
that girls had a longer tenure in school than boys.
Data presented in this study indicate that mental ability was not 
the primary cause for students leaving school. A total of 252 dropouts, 
or 53.7 per cent, were reported to have average or above average intelli­
gence and 44.26 per cent were rated below average in intelligence.
Academic retardation appears to be an important factor in causing 
students not to like school and ultimately to drop out. In this study 
49.4 per cent of the students leaving school were academically retarded 
one or more years.
Information presented indicates a connection between the parent's 
educational attainment and that reached by their children. Three 
hundred and forty-eight parents, or 60.2 per cent, had reached the 
10th grade level in school. This is well below the national educational 
attainment for parents.
Another characteristic found to be prevalent among dropouts in 
this study was a lack of participation in extracurricular activities.
Over one half of the respondents, 53.6 per cent, indicated no participa­
tion in extracurricular activities and another 39.8 per cent participated 
in only a few. The activities receiving the most participation and 
considered to be the most helpful were 4-H Club, athletics, Future Farmers 
of America and Future Homemakers of America.
Only 22 per cent of the dropouts in this study had directed them­
selves toward a specific curriculum, while 66.7 per cent had enrolled 
in a general curriculum. A significant revelation was that only 17.8 per
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cent of the respondents had enrolled in a vocational curriculum. Voca­
tional subjects having the largest enrollment were office occupations, 
home economics, and vocational agriculture.
Most of the dropouts, 389 of the 470, were living with one or 
both parents at the time of departure from school. The parents encouraged 
their children to remain in school. Only two students indicated their 
parents encouraged them to leave school, and seventeen said their parents 
did not care which decision they made. Most of the dropouts' (56.4 per 
cent) parents were in a low-income group making less than $250 per month. 
Data presented seemed to indicate that family income was a definite 
reason associated with the school dropout problem. Even though the 
family income was low, only six per cent of the dropouts had full time 
employment and 42.4 per cent had part time employment. According to data 
in this study, students were not generally lured out of school because 
of jobs.
Most of the dropouts (61.82 per cent) indicated their high school 
courses rated "fair" to "none at all" as being useful in their present 
occupation. Twenty-seven (16.36 per cent) said there was no relationship 
between their present occupation and the training received in high school. 
Fifty-five (33.33 per cent) of the respondents gave a rating of "good" 
to "excellent" for the relationship of their high school training to 
their present occupation, they listed most frequently English, Home 
Economics, Health and Physical Education, and Home and Family Living.
These data were not consistent with previous studies which indicate 
that vocationally oriented courses were considered most helpful by 
the dropouts.
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The dropouts responding appeared to be socially adjusted. Most 
of them (64.9 per cent) reported having more or as many friends as 
their classmates. Only 9.7 per cent said they had very few friends at 
school.
The dropouts indicated a need for further training in fields of 
study which interested them. One hundred and thirty-five of the 165 re­
spondents thought training in a trade or vocational school would be 
beneficial to them. According to data collected, 37 per cent of the 
former students were attending or planning to attend a trade or 
business school. Fifty-six per cent said they were not enrolled and 
did not plan to enroll in a school to learn a skill or trade. These 
data show different occupations for the 165 respondents with homemaking 
the leading occupation. Fifty-six girls listed homemaking as their 
occupation. The leading occupations for the boys were armed services, 
and laborer.
When questioned about the influence of the high school faculty 
and courses on their choice of occupations, only 46 per cent said these 
had "some" or a "great deal" on them. Thirty-nine per cent indicated 
the schools had very little if any influence on their choice of voca­
tions. Both the boys and girls rated their parents as the major source 
of their occupational information.
The dropouts indicated several factors were almost equal in 
importance when considered as a basis for selecting an occupation. The 
boys said the two most important factors were "interest in the work" and 
"salary the job pays." The girls reversed the order given by the boys. 
They said "salary the job pays" and "interest in the work" were the 
order of importance.
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The study was made to determine causes for students leaving 
school, but it also revealed some factors which could probably help 
keep potential dropouts in school. They are listed in order of 
importance:
1. Opportunity to go to school part-time and work part-time
2. More information on how to study and make efficient use 
of time
3. More guidance services
4. More personal contact with the principals and teachers
5. More assistance in choosing school courses
6. More participation in school activities and social functions
7. A more complete vocational training program
Many reasons were given for leaving school but the four reasons 
given most frequently for boys dropping out of school were:
1. The student was more interested in getting a job and 
earning money.
2. The student had to go to work to help support his family.
3. Respondent's parents could no longer give him financial
help.
4. Student did not like school.
The girls gave as their most important reasons:
1. Student was planning to get married.
2. Student was married.
3. Parents could not continue with their financial help.
4. Student had to go to work to help support her family.
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Other reasons for students in this study leaving school were:
1. There was little relationship between courses they were 
enrolled in and their occupation.
2. They became disinterested in school and decided to drop 
out because of personal reasons.
Data indicate that in the opinion of the respondents the schools 
were not meeting their needs. They thought the subjects should be 
presented in a more practical manner. The dropouts saw a need for 
more involvement in activities, a wider range of vocational subjects 
and more occupational information. A host of other improvements 
needed in schools were recommended by the dropouts. These were listed 
in the students language in Chapter III of this study.
The majority of the students leaving school indicated there was 
a need for an opportunity to make a choice between practical occupational 
subjects and those normally referred to as academic subjects. One 
hundred and seven of the 165 former students said they would have been 
better prepared for an occupation had they graduated, but 46 indicated 
a negative answer to the question. A large percentage (53.94) of the 
dropouts had considered returning to high school.
Most of the dropouts in this study were unhappy in their present 
occupation. Only 23.64 per cent indicated they were happy with their 
present job. The major reasons given for not being employed in their 
first choice of jobs were lack of special training, and lack of experience.
The largest percentage of the dropouts lived in towns with a 
population over 2500, but the rural families not living on a farm had 
the second highest rate. Students living on the farms show less tenden­
cies to be dropouts than any other group.
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Forty-four per cent of the dropouts reporting were married and 
the same number (44 per cent) were not married. Physical handicaps 
were not a major cause for students leaving school since only 13 students 
or 7.88 per cent left school for this reason. This study did not indicate 
"broken homes" to be a critical factor causing dropouts. Data on the 
families of the dropouts in Natchitoches Parish show that more came from 
families with four children than any other size. The second highest 
was from families with five children, but the third highest dropped 
back to families with only three children.
One hundred per cent of the principals interviewed thought less 
requirements for the academic subjects, a wider choice of vocational 
subjects, a more complete vocational program, complete freedom in 
selecting courses during the last two years of high school, and more 
individual attention would aid in holding potential dropouts in school.
According to the schools' evaluation of why the students left 
school, the major cause was "dislike of school experiences." The second 
was academic difficulty, but mental maturity scores indicated that this 
should not be a major factor. The schools gave "marriage" as the third 
factor and parental influence as the fourth most important reason for 
students leaving school. This last reason is not consistent with the 
information given by the dropouts in the survey unless family income 
was incorporated with parental influence. Only two of the dropouts in 
the survey indicated their parents encouraged withdrawal from school.
Data reveal 74.6 per cent of the students received counseling 
from someone on the faculty prior to leaving school. Few of the schools 
had full-time counselors, but all of them had someone on the faculty
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with training and experience in counseling. All the schools made an
effort to counsel with students who were having problems and were
potential dropouts.
Conclusions
Conclusions based on interpretation of data presented in this 
study are as follows:
1. Further study of the dropout problem in the Natchitoches
Parish school system seems to be needed. Data gleaned from 
the permanent records, questionnaires returned and inter­
views with principals and the visiting teacher indicate a 
need for identifying potential dropouts so that the resources
of the school may be extended in an effort to reduce school
leaving prior to graduation.
2. Students in Natchitoches Parish leave school most frequently 
at 17 years of age. More boys than girls leave school prior 
to graduation, and the tenure in school for girls is longer 
than for boys.
3. The major causes for students leaving school in Natchitoches 
Parish were centered around the schools not meeting their 
needs, the economic conditions of the families, and personal 
problems.
4. Broken homes did not seem to be a major factor causing students 
to leave school. The majority of the parents, or 87.27 per 
cent, encouraged their children to stay in school. Only two 
dropouts indicated they were encouraged to leave school by
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their parents. Most of the dropouts were living with one 
or both parents at the time they left school.
5. Studies nationwide have indicated that potential school 
leavers respond to interest and encouragement from principals 
and teachers. Data in this study points out that more 
personal contact with the principal and teachers would be a 
factor that would encourage students to remain in school. 
Dropouts indicated that more interest demonstrated by school 
personnel in their case might have resulted in longer school 
tenure.
6. The schools are not providing enough vocational training for 
high school students who are not interested in going to 
college. A majority of the former students had enrolled in 
one or more vocational subjects and 82 per cent thought train­
ing in a trade or vocational school would be beneficial to 
them. These data indicate that the schools would have more 
holding power if a greater selection of vocational or 
occupationally oriented subjects were taught. The vocational 
subject most frequently enrolled in by boys was vocational 
agriculture, while the girls chose home economics.
7. English, home economics, health and physical education,and 
home and family living were the four subjects listed as the 
most beneficial courses to the dropouts in their present 
occupation. This information does not seem to be correct when 
compared to the occupations of the dropouts.
8. The intelligence of the dropouts did not appear to be a 
major factor causing them to leave school. More than half
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of them (53.71 per cent) were average and above in intelli­
gence. A higher percentage of the girls than boys were of 
average intelligence or higher. A lower percentage of the 
girls than boys were academically retarded in school.
9. Academic achievement and grade level attainment seemed to 
play an important role in causing students to become dis­
interested in school and ultimately dropping out.
10. A connection can be made between the grade attainment of 
the parents and their child. According to this study, 60.2 
per cent of the dropouts' parents had attained less than a 
10th grade level in school.
11. Students who did not participate in extracurricular activities 
had tendencies to drop out of school earlier than those who 
were in many activities. This participation seems to give
the students security and stability and give them an opportunity 
to obtain a feeling of being wanted and needed.
12. Parents were the major source of occupational information for 
the dropouts.
13. The school's evaluation of reasons for students leaving school 
were related to those given by the dropouts, but were not in 
the same ranking order.
Recommendations
This study, along with similar research, fails to provide a con­
clusive basis for developing solutions to the dropout problem. There is 
evidence that continued study must be initiated so that parents and
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educators may make wise decisions in developing programs directed toward 
keeping the potential dropout in school.
In addition to further studies a careful analyzation of data pre­
sented supports the following recommendations:
1. Occupational information should be introduced to students at 
an early grade level, perhaps in junior high school.
2. Some method of identifying potential dropouts should be in­
corporated into the school program at an early grade level.
A testing program or a very alert guidance counselor and/or 
principal may be used effectively, however, direct observa­
tion of the students seems to have merit also.
3. Academic retardation is one of the major causes for students
leaving school. Data submitted by the dropouts in this 
study indicate a need for teachers, guidance counselors, 
principals and parents who understand and take a personal 
interest in them.
4. A concerted effort on the part of the school staff should
be made in order to involve more potential dropouts in extra­
curricular activities. This one thing could cause the 
potential dropout to have a feeling of acceptance by his 
peers and elders, thus directing him toward a successful 
high school career.
5. A broader vocational curriculum should be offered for those 
who are not interested in further academic study beyond high 
school. The choice of selecting a curriculum should be 
offered to students when they enter high school. This could 
maintain student interest and perhaps keep them in school
until they complete all requirements for graduation.
98
Possibilities should be explored with the State Department 
of Education to see if the required "academic subjects" 
could be decreased so that students could elect more occupa­
tionally oriented courses.
6. A counselor who is trained in pshychiatry should be employed 
on a parish-wide basis to aid with problems which regular 
school counselors can not solve.
7. A comprehensive type school could be developed for the parish 
so that high school age students could find courses to meet 
their needs and desires. Allow students from the entire parish 
to attend this school provided their needs could not be met 
elsewhere.
8. The trade and vocational schools could be reorganized and 
aligned under the colleges and universities in their area.
The curriculums could be renovated under strong vocational 
guidelines to assure superior training. Prestige could be 
given to the program by giving an "associate degree" from 
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LOUISIANA STATE UNIVERSITY 
and Agricultural and Mechanical College 
Baton Rouge, Louisiana 70803
School of Vocational Education
June 24, 1970
From: Leland Scoggins, Graduate Assistant
Department of Agricultural Education
To: Non-graduating high school students of Natchitoches Parish from
September 1, 1965 to May 30, 1969
I am jointly employed by the Natchitoches Parish School Board 
and Louisiana State University Cooperative Extension Service. My 
major interest is people; young people and adult farmers. I am pres­
ently conducting a study of the causes for dropouts in the Natchitoches 
Parish Schools. I have permission from the Superintendent of Schools 
to work with the school principals and teachers while conducting this 
s tudy.
I am contacting you and some of your former classmates to assist 
me in gathering the information that will make this study possible.
The purpose of this study is to determine why students drop out of 
school in an effort to make information available that educators could 
use to develop educational programs that would maintain student interest 
through graduation.
There are no right or wrong answers. I am only interested in 
getting your opinions which may be useful in decreasing high school 
dropouts.
Special precautions have been taken to make sure your replies will 
be confidential. Your name or the name of your school does not appear 
on the questionnaire and will be unidentifiable when you return it.
You do not have to answer questions to which you object. However, 
I hope you will cooperate in making this a good scientific study by 
answering all the questions frankly and honestly.
I need your help and will appreciate you returning the answered 








1. Age (check your present age)
 15 or less  17  19
 16  18  20 or more
2. Sex (check one)
 Male  _Female
3. Are you married? (check one)
 Yes_________________ No
4. Your age when last enrolled in school (check one)
 15  17  19
 16  18  20 or more
5. Do you have any physical handicaps that limit the kinds of work 
you can do? (check one)
Yes No
FAMILY
6. How many children are there in your family including yourself?
(Place number in the blank) ____________
7. My parents are: (check one)
 1. Both alive and living together
 2. Both alive and separated
 3. Both alive and divorced
 4. Father not living
 5. Mother not living
 6. Neither father nor mother living
8. My parent's education consisted of: (check grade each parent completed) 
Father's education
0 1 2 3 4 5 6 7 8 9  10 11 12 1 2 3 4 5 6
grade completed in school years in college
0 1 2 3 4 5 6 7 8 9  10 11 12 1 2 3 4 5 6
grade completed in school years in college
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9. While attending school I lived with: (check one)
 1. Parents
 2. Relatives
 3. Foster parents
 4. Others
10. My parents or guardians: (check one)
 1. Encouraged me to stay in school
 2. Encouraged me to drop out of school
 3. Did neither of the above
11. The income of my parents or guardians was: (check one)
 1. Less than $250.00 per month
 2. Between $251.00 and $350.00 per month
 3. Between $351.00 and $450.00 per month
 4. Between $451.00 and $550.00 per month
 5. Between $551.00 and $650.00 per month
 6. Above $651.00 per month
SCHOOL
12. Grade in which you were enrolled when you dropped out of high school. 
 9th  10th _____ 11th  12th







14. Indicate below the curriculum you were enrolled in while in high 
school. (check one)
______1. General
 2. Academic or college preparatory
 3. Vocational
15. Check the following vocational courses you have taken, (check all 
that apply)
 1. Vocational agriculture
 2. Industrial arts
 3. Home economics




 4. Office machines
 5. List others you have taken
6. None
Ill
16. Check the high school course that helped you the most in your 
present job. (check all that apply)






I. Plane geometry 














































Problems of democracy 
Drivers education
17, On the average, how many hours a day did you spend on homework away 






than 2 hours 
than 2 hours
18. Check the following school clubs or activities in which you were
_  1   1 _ ^ 1 1  L t  -* Vactive.
1.
(check all that apply) 
Athletics 7. Dramatics




4. Glee Club 10.
5. F.F.A.or F.H.A. 11. Beta Club
6. 4-H Club 12. None
13. List others if you were a member
19. Check the extracurricular activities which have helped you the most, 
(check all that apply)
1. Athletics 7. Dramatics
2. Intramurals 8. School Newspaper
3. Band !■ 9. Key Club
4. Glee Club 10. Year Book Staff
5. F.F.A.or F.H.A. 11. Beta Club
6. 4-H Club 12. None
13. List others if you were a member.
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20. Check the following reasons that best describe your relations with 
your classmates, (check one)
I had: _____ 1. More friends than most of my classmates
 2. About the same number of friends as most of my
classmates
 3. Fewer friends than most of my classmates
 4. Hardly any friends at school
How much influence has your high school education had on your choice
of occupations? (check one)









Check the following reasons for leaving school. (check all reasons
that apply)
1. I did not like school.
2. I found studying too difficult.
3. My scholastic standing was too low.
4. I did not get along with my teachers.
5. My parents had other plans for my future.
6. My parents could no longer give me financial help.
7. The cost of going to high school was too high for me.
8. I had to go to work to help support my family.
9. I was planning to get married.
10. I was married.
11. I was tiore interested in getting a job and earning money
for myself.
12. I was not physically able to go to school.
13. I do not need a high school education for the work I expect
to do.
14. I can earn as much money without a high school education
as I can with it.
15. None of the above.
How valuable do you think training in a trade or vocational school
would be for you? (check one)
1. It would help me to get a good job.
2. It would be worthwhile even if it did not help me get a
good job.
3. It would be a waste of time.




26. Please check any of the following that might have encouraged you 
to remain in school for a longer period, (check all that apply)
  1. Smaller classes
  2. More individual attention
  3. More guidance counselor services
  4. More personal contact with the principal and teachers
  5. More participation in school activities and social
functions
  6. More assistance in choosing school courses
  7. More occupational information at an earlier age
  8. Going to school part-time and working part-time
_ 9. More assistance on "how to study and make efficient use
of time"
 10. More opportunities to be a leader
_____ 11. A more complete vocational program
 12. List any other suggestions which might have encouraged
you to stay in school longer.
- -  9 —     9 —  .____ ___  ______
13. None of the above
27. How many days were you absent from school during the year you left?
  1. Sickness: (check one)
 1. None
 2. 1-15 days
 3. More than 15 days
  2. Other than sickness: (check one)
 1. None
 2. 1-15 days
 3. More than 15 days
28. Check the following persons who helped you most in making your 
decision to leave school and seek success elsewhere, (check one)
_1. School counselor 
2. School principal 
_3. School teacher 




8. Others (Please identify)
29.
There was little relation­
ship between courses you were 
taking and how you wanted to 
make a living
Check the things you would like to have gotten in school that you 
didn't get. (check all that apply)
 1. More attention
 2. More subject matter
 3. A wider choice of vocational subjects
 4. More occupational information
 5. Subjects presented in a more practical manner
_____ 6. An opportunity to be involved in more activities






30. Check the reasons you took certain courses in school and didn't 
take others, (check all that apply)
 1. Subject was more interesting
 2. Would help me prepare for an occupation
 3. Was required to take them
 4. No other courses were being offered
 5. Other reasons (please list) _____________________________
31. Check the following improvements you would recommend in the curric­
ulum. (check all that apply)
 1. Choice between college preparatory and occupational train­
ing major
 2. Less requirements of academic subjects for graduation
 3. Opportunity to make a choice between practical occupational
training and academic subjects 
 4. List any others
1 ._____________________________
2  ._______________________________
32. Do you feel that you would have been better prepared for your 
occupation had you continued your education?
 1. Yes
 2. No




34. What is your occupation? (please be specific, such as housewife, 
secretary, plumber, etc.)
35. Why do you like the kind of work you have chosen? (check all reasons 
that are important to you)
  1. This is an important job
  2. It pays a high salary
  3. Other people will look up to me
  4. It matches my abilities
  5. I know a lot about it
  6. It offers security
  7. I can be my own boss
  8. My parents want me to do this
  9. It is exciting work
 10. I can help other people
  11. None of the above
36. Would you prefer employment in another type of occupation? (check one)
  1. Yes
  2. No
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37. Check the reasons which might prevent or make it difficult for you
to get the kind of job you would most like to have.
  1. Too many people want to do this kind of work and the job
is becoming overcrowded
  2. People my age or sex are not usually hired for this kind
of work
  3. Lack of experience
  4. Lack of special training
  5. Lack of personal characteristics and other qualifications
  6. This kind of work is not available in this section of the
country
  7. My family expects me to do other work
  8. Transportation would be a problem
  9. I have few or no friends who could help me get the job
 10. I have few or no relatives who could help me get the job
 11. None of the above
38. How helpful have each of the following been in helping you decide
what job you would most like to have? (check one category for
each of the following)
Very Little No
Helpful Help Help
1. Parents ________ ______  ____
2. Friends ________ ______  ____
3. High school counselor ________ ______  ____
4. Teachers ________ ______  ____
5. Relatives ________ ______  ____
6. Movies or T.V._____________________________ ______  ____
7. Occupational handbook ________ ______  ____
8. Personal job experience ________ ______  ____
9. High school curriculum ________ ______  ____
10. Others (name them) ________ ______  ____
39. Check reasons which might prevent you from getting the kind of job 
you desire? (check all that apply)
1. Can't afford to attend a trade school
2. Schools I have gone to
3. Lack of parental interest
4. Ability to borrow money
5. I don't want to move
6. Good jobs are getting scarce
7. Lack of good job opportunities in or near my community
8. My religion
9. No technical school or trade school near by
10. I don't know enough about opportunities that exist
11. I have to help support my family
12. Not smart enough
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40. In choosing a career, how important for you are the following con­
siderations or conditions of work? (check your opinion on every reason)
Not No
important Important Opinion
1. Something new and exciting______ __________  __________  ________
2. Opportunity to serve fellow
man __________  __________  ________
3. Being my own boss __________ __________  ________
4. Steady work (all year) __________  __________ ________
5. Regular working hours
(8 hrs. per day, 5 days per wk.) __________ _______ ______________
6. Working with friends __________  __________  _________
7. My ability __________  __________  _________
8. My interest in the work __________  __________  _________
9. A satisfying family life __________  __________  _________
10. The salary the job pays_________ __________  __________ _________
11. Opportunity for challenging
experience __________  __________  ________
12. Opportunity for advancement __________ __________  _________
13. Education and training the
job requires_____________________ __________  __________  ________
14. Opportunity for travel__________ __________  __________  ________
15. A job near home__________________ __________  __________  ________
16. A job in a different state______ __________ _______ __  _________
MISCELLANEOUS
41. Where do you live? (check one)
  1. Town or village (under 2,500 population)
  2. City (over 2,500 population)
  3. In the country, but not on a farm
4. On a farm
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LOUISIANA STATE UNIVERSITY 
and Agricultural and Mechanical College 
Baton Rouge, Louisiana 70803
School of Vocational Education
July 8, 1970
FROM: Leland Scoggins, Graduate Assistant
Department of Agricultural Education
TO: Non-graduating high school students of'Natchitoches Parish
from September 1, 1965 to May 30, 1969
This is a second plea for information concerning non­
graduating students from schools in Natchitoches Parish.
The information you can supply to me is very important 
to my study on what is causing students to leave school and 
to see if a wider choice of occupational training courses 
would help them remain in school until graduation.
The date I set for getting my questionnaire in was 
July 6th, but only a few have been returned. Would you please 
help me to do a good study by returning the questionnaire sent 
to you on June 24, 1970.





LOUISIANA STATE UNIVERSITY 
and Agricultural and Mechanical College 
Baton Rouge, Louisiana 70803
School of Vocational Education
July 22, 1970
FROM: Leland Scoggins, Graduate Assistant
Department of Agricultural Education
TO: Non-graduating high school students of Natchitoches Parish
from September 1, 1965 to May 30, 1969
It is not to late for you to fill out a questionnaire and return 
it to me so I can finish my study on "Causes for Dropouts in Natchitoches 
Parish Schools with Implications for Vocationally Oriented Programs."
This is my third request to get information from non-graduating 
students. Approximately half of the questionnaires have been returned 
and I need your help in getting all of them back.
I have hesitated to write you, but perhaps you have lost the first 
questionnaire and stamped self-addressed envelope, or maybe you have 
forgotten to answer. PLEASE help me. You can also help future students 
by answering this request so I can make recommendations for change in 
our high school curriculum.
As I stated in my first letter, your name or school will not be 
used. Your name or school is not on the questionnaire and I will not 
be able to identify it with anyone.
There are no right or wrong answers and you do not have to answer 
any particular question to which you object. I am only interested in 
your opinion which may be useful in decreasing the number of students 
leaving schoo.l prior to graduation.
Only you can help me. Will you be so kind as to do it by filling 
out the attached questionnaire, enclosing it in the stamped self- 
addressed envelope and dropping it in the mail. Thank you in advance 





Baton Rouge, Louisiana 
June 11, 1970
Dr. Hoyt Reed
Superintendent of Schools in Natchitoches Parish 
Natchitoches Parish School Board Office 
Natchitoches, Louisiana 71457
Dear Dr. Reed:
This letter is in reference to our earlier conversation concerning 
my dissertation research.
My graduate committee has given formal approval for the research 
on "Causes for Dropouts in Natchitoches Parish with Implications for 
Vocationally Oriented Programs." I would appreciate your cooperation 
in helping me to secure the data by allowing me to use records in the 
Visiting Teachers Office and high schools of Natchitoches Parish con­
cerning the individuals dropping out of grades nine through twelve for 
the period of September 1, 1965 to May 30, 1969.
I would appreciate you contacting each principal concerned and 
give them permission to allow me to use the permanent records dealing 
with individuals dropping out of their schools. I would like to 
interview each of them and perhaps the guidance counselors in order to 
gain information which the permanent files may not have.
After completion of this research, I will be happy to provide 
your office with a copy of the findings.
Your interest and cooperation in this matter will be greatly 
appreciated. I believe this will be useful research to you and the 
entire educational staff in Natchitoches Parish.
Yours truly,
Leland Scoggins
Vocational Agricultural Education Dept. 
Huey P. Long Field House 
Louisiana State University 
Baton Rouge, Louisiana
120
SCHEDULE FOR INTERVIEWING PRINCIPALS
1. Do you think more students would remain in school longer if they
were not required to take as much Math, English, and History as
they are at the present time?
YES___________
NO____________
2. Do you think a wider choice of vocational subjects which would 
train a student for a job should be offered?
YES___________
NO____________
3. Do you think complete freedom in selecting courses to be taken 




4. Do you think that a dual diploma system (one for college preparatory
and one for occupational training) with the student and/or guardian
making the choice as to which the student would pursue would help 
potentiao dropouts remain in school longer?
YES___________
NO____________
5. Which of the following, do you think, would encourage potential 
dropouts to remain in school for a longer period of time or until 
they graduate?
 1. Smaller classes
2. More individual attention
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_3. More guidance counselor services
4. More personal contact with principal and teacher
5. More participation in school activities and social functions 
_6. More assistance in choosing school courses
_7. More occupational information at an earlier age
8. Going to school part-time and working part-time
9. More assistance on "how to study and make efficient use 
of time
10. More opportunities to be a leader
11. A more complete vocational program
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Criteria used to gather data for school's evaluation of reasons for 








7. Lack of appropriate curriculum
8. Poor pupil-staff relationship
9. Poor relationship with fellow pupils
10. Dislike school experiences
11. Parental influence





17. Other known reasons
1. Non-educational institutions
2. Armed services
3. Other educational institutions
18. Reasons unknown
VITA
Leland C. Scoggins was born at Anacoco, Louisiana, May 16, 1933. 
Following graduation from Anacoco High School in May 1951, he enrolled 
at Louisiana State University, Baton Rouge, Louisiana. He majored in 
Vocational Agricultural Education.
In April 1953, he was selected as the first International Farm 
Youth Exchange Student (IFYE) from Louisiana to represent the state and 
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He was employed by the Louisiana Cooperative Extension Service 
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Natchitoches Parish for one year to return to Louisiana State Univer­
sity and work toward a Ph.D. degree in Vocational Agricultural Educa­
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